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BUILDING STRESS RESISTANCE  
THROUGH TRAUMA-INFORMED PRACTICES  

IN HIGHER EDUCATION 
 

The full-scale war in Ukraine has significantly transformed the 
educational landscape and brought to the forefront issues of safety, well-
being, and stress resistance among higher education students. Higher 
education students who study in conditions of constant threat to life, loss, 
forced displacement, instability, and uncertainty need not only high-quality 
educational content but also a supportive educational environment that 
takes into account their psycho-emotional state. In such conditions, the role 
of higher education institutions as a safe space where students can not only 
pursue their academic goals but also receive support for maintaining their 
mental health and restoring their personal resources is growing. The search 
for effective psychological and pedagogical approaches to organizing the 
educational process in wartime is an important step towards strengthening 
the stress resistance of Ukrainian youth [5].  

When creating a comfortable and safe educational environment in 
conditions of military action and terrorist attacks, it is appropriate to use the 
principles of a trauma-informed approach. This approach is based on the 
idea that a large number of participants in the educational process have 
experienced trauma. Proponents of the trauma-informed approach argue 
that the educational environment should be rethought, taking into account 
the impact of trauma on learners and understanding ways to overcome 
trauma based on respect and recognition of the individual needs of all 
participants in the educational process. The trauma-informed approach is 
based on an awareness of how traumatic events affect a person’s mental, 
emotional, and physical health, as well as all aspects of their life, including 
relationships, behavior, and social interaction. The goal of the trauma-
informed approach is to promote the psychological health and well-being 
of participants in the educational process and to support all participants in 
the educational process by recognizing the presence of trauma and 
implementing the principles of a trauma-informed environment in 
educational practice [4]. This goal is achieved by creating a safe and 
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comfortable environment that prevents re-traumatization and promotes 
recovery; avoiding any actions or situations that may remind the person of 
the trauma. The central elements are physical and emotional safety, trust, 
mutual respect, and creating a sense of personal control over the assistance 
process by providing choices and taking preferences into account.  
The approach takes into account cultural, social, gender, and ethnic 
characteristics. The work is aimed at strengthening social ties, support from 
family and community, and the development of healthy coping strategies. 

The foundation of trauma-informed learning is knowledge about the 
phenomenon of trauma, the ability to identify symptoms of trauma in 
participants in the educational process, the organization of a trauma-
informed educational environment (at all levels), and raising awareness 
among participants in the educational process about ways to provide 
psychological support and regulate their own psychological state by 
teaching staff [2], Within this approach, the role of the educational 
institution is to strengthen the strengths of the individual; create a 
comfortable and safe environment for all participants in the educational 
process; minimize the impact of trauma by involving participants in the 
educational process [1]. Describing the trauma-informed approach in 
education, Holovatenko T. mentions the principles of organizing the 
educational environment: a safe environment, trusting relationships, mutual 
assistance, cooperation and mutual respect, empowerment of participants in 
the educational process, social justice. Thanks to these principles, a safe 
environment is formed in all its manifestations; trust is built between all 
participants in the educational process; an atmosphere of mutual assistance 
is created; cooperation at all levels becomes important; support is provided 
based on the strengths and experience of the individual, their resilience; the 
environment is oriented towards overcoming various stereotypes and 
prejudices (cultural, historical, and gender-based), etc. [4]. 

A trauma-informed approach to education is being implemented through 
the implementation of key competencies in social and emotional learning 
for students [3]. The advantages of a trauma-informed approach include 
reducing the risk of re-traumatization of educators, an individualized 
approach to the needs of learners, a long-term strategy for developing 
emotional regulation and stress management skills, improving quality of 
life, and promoting personal growth of learners, etc. Important factors for 
the successful implementation of this approach in education include 
supporting the mental health of teaching staff, creating comfortable 
working conditions for them, and training teaching staff to implement a 
trauma-informed approach. 
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In wartime, it is particularly significant to rethink approaches to 
organizing the educational process in higher education institutions.  
A trauma-informed approach makes it possible to respond to new 
challenges caused by traumatic experiences and to create an educational 
environment that promotes mental health and builds trust and support 
among participants in the educational process. This approach is an 
important element of the pedagogical conditions for the development of 
stress resistance, as it provides for safety, stability, recognition of students’ 
needs, reliance on personal strengths, and support for psycho-emotional 
self-regulation. Thus, the introduction of the principles of a trauma-
informed approach into the educational process is not only a response to the 
needs of today’s students, but also a strategy for long-term influence on 
their personal growth and adaptability to difficult life circumstances. 
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