MPUYOPHOMOPCBLK/IA HAYKOBO-AOCNIAHUN IHCTUTYT
EKOHOMIKW/ TA IHHOBALI

IHHOBALIAHA NEAATOlIKA

Haykosuu »xypHari

Bunyck 81

Tom 1

BupasHnumii gim
«['enbBeTuKa»
2025



FonoBHUI pegakTop:
TepewkiHac Apmypac — AOKTOp coliasibHUX Hayk, npodiecop, npodiecop kadeapu couionorii YHiBepcutety
imeHi BitoBTa Benukoro (KayHac, J/intToscbka Pecnyonika)

UneHun pepakuiiiHOI Konerii:

Batiwa Kipa MukonaigHa — kaHamaaT negaroriyHMX Hayk, AOLEHT, AOUeHT kadieapu iHO3EMHUX MOB
XepCOHCBLKOro HaLioHaIbHOro TEXHIYHOIO YHIBEPCUTETY

BnaayH Hamaniss MuxalinigHa — fOKTOp negaroriyHux Hayk, npodpecop, npochecop kadeapun negaroriku
noyaTKoBOI OCBITU MpUKapnNaTcbLKOro HauioHaIbHOro yHiBepcuTeTy iMeHi Bacuna CtedhaHuka

Boposuk /lloomusia AHOpiiBHa — KaHAMAAT NefaroriyHnx Hayk, [OLEHT, Y/1eH-KOpecnoHAeHT MixxHapoaHoT
Ka[poBOi akagemii, OOUeHT kadyedpu Teopil i METOAMKM >KypPHasiCTCbKOi TBOPYOCTI MiXHapogHOro
€KOHOMIKO-TyMaHiTapHOro yHisepcuTeTty iMeHi akagemika CtenaHa Jem'saHuyka

Bouentok Bimaniti Mocunosuy — fOKTOP NegarorivyHmx Hayk, npodiecop, 3asigysad kacegpy 3anopisbkoro
HaL|iOHa/TIbHOro TEXHIYHOIO YHIBEPCUTETY

Fanayus KamepuHa OsekcaHOpiBHa — KaHOuAaT MefaroriyHMx Hayk, [OLUEHT, AoueHT Kadeapu
aHrNiNCbKoi MOBW TEXHIYHOTO crnpsiMyBaHHA Ne 2 HauioHanbHOro TEXHIYHOrO YHiBepcuTeTy YKpaiHu
«KWTBCbKMIA NOMITEXHIYHMIA IHCTUTYT iMeHi Iropsi CikopcbKoro»

Ko3zsip Mukosia Mukonatiosud — [JOKTOP NefaroriyHux Hayk, npodiecop, 3aBigyBay kadpeapn TEOPETUYHOT
MexaHiKK, imKeHepHoT rpadiiki Ta MallnMHo3HaBCcTBa HauioHa/lbHOro yHiBEPCUMTETY BOAHOIO rocnogapcrsea
Ta NPYPOAOKOPUCTYBAHHSA

Koyapsin Apmyp Bopucosuyd — KaHanAaT nefaroriyHixX Hayk, AOLEeHT, paaHUK MiHICTpa OCBiTY | Hayku YKpaiHu
Ky3bmeHKko Osibea CmenaHigHa — [OKTOP NedaroriyHuX Hayk, AOLEHT, npodiecop kadpeapu diauko-
MaTemaTUYHUX AncumnnaiH JIboTHOT akageMii HauioHanibHOro aBiaLiiHOro yHiBepCUTETY, CTapLUWii HayKoBUIA
cniBpobiTHMK HaujioHanbHOro LueHTpy «Masia akafeMis HayK YKpaiHu»

Hesmepxuybka OsieHa BacunisHa — [OKTOp nefaroriyHuX Hayk, OOLEHT, npodecop kadenpun 3arasibHOI
neaarorikv Ta AOLUKiINbHOT OCBITU JpOrobuLbKOro AemKaBHOro NearoriyHoro yHiBepcuTeTy iMeHi IBaHa ®dpaHka
Maz2yma Mupocnas Bikmoposu4 — KaHauMaT nefarorivHux Hayk, AoueHT kadedpy TEXHOMOrYHOT Ta
NpodIeCiHOi ocBITM [porobnubKoro AepXaBHOro NefaroriyHoro yHiBepcuTeTy iMeHi |BaHa PpaHka
MepmiHoBa Briagncnasa AHaToniiBHa — KaHAUAAT nefaroriyHux Hayk, [AOLEHT, oUEeHT kadeapu
iHO3EMHUX MOB NPOECINHOrO crnpsiMyBaHHs YepHIriBCbKoro HalioHa/lbHOrO TEXHOONYHOrO YHIBEPCUTETY
Mywkapbosa Tamapa O/ieKciiBHa — [LOKTOP NefaroriyHnx Hayk, npodiecop, HavyaslbHUK Bigginy NPOEKTHOro
ynpasniHHA AHY «IHCTUTYT MogepHi3aL,ji 3micTy ocsiTv» MOH Ykpainu, akagemik HAMH YkpaiHu
LlanowHukosa IpuHa BacusigHa — [OKTOP COLi0NOrNiyHMX HaykK, Npodiecop, AekaH couiaslbHO-Ncuxosno-
riyHoro goakysisTeTYy XepCoOHCHKOro AepXaBHOro yHiBepCcuTeTy

Llikabapina Map2apuma AHOpiiBHa — KaHAMAAT NefaroriyHuxX Hayk, OOUEHT Kadenpw Teopii i METOANKN
no4aTKoBoi OCBITU, MKHapPOAHWIT EKOHOMIKO-TYMaHITapHUIA yHIBEpPCUTET iMeHi akageMika CtenaHa
Jewm’aHuyka

AnicayckieHe Minda — fOKTOp coljiasibHUX HayK, npodhecop, 3aBigyBay kadeapu couionorii YHiBepcutety
imeHi BitoBTa Benukoro (KayHac, /intoscbka Pecnyonika)

IpaxieHe Bimasnis — [OKTOP nefarorivHuX Hayk, 3aBifyBay Biffisly SKOCTi OCBiTU BiflbHIOCBHKOI akagemil
MucTeuTs (BinbHtoc, JIuToBChbKa Pecnybrika)

KoHpao flHoscbkulli — PhD, pektop EKOHOMIKO-rymaHiTapHOro yHisepcutety y Bapwasi (Bapwasa,
Pecny6nika MNonbLua)

EnexkTpoHHa cTopiHKa BugaHHs — www.innovpedagogy.od.ua

PekomMeH0BaHO A0 APYKY Ta MOLMPEHHS Yepe3 Mepexy Internet
BueHoto pagoto MpryopHOMOPCHKOro HayKOBO-A0CNIAHOTO iHCTUTYTY
€KOHOMIKK Ta iHHoBauii (npoTokon Ne 3 Big 31.03.2025 poky)

JKypHan sk/1toueHo 00 lNepesiiky Haykosux ¢haxosux sudaHb YkpaiHu (kameaopisi «b»)
y eany3si nedazoeidyHux Hayk (Al — OcsimHi Hayku, A2 - [lowkifbHa ocsima,
A3 - Noyamkosa ocgima, A4 — CepedHsi ocgima (3a npeoMemHuUMuU creyiasibHoCcCmsiMu),
A5 - lpogbecitiHa ocsima (3a cneyianizayisimu), A6 — CneyiasibHa ocsima (3a cneyiasizayisimu))
B8ionogioHo 00 Haka3y MOH YkpaiHu 8i0 14.05.2020 Ne 627 (0o0amok 2)

JKypHas 8k/1104eHO 00 MiXXHapOoOHOI Haykomempu4Hoi 6a3u Index Copernicus International
(Pecny6nika Monbwja)

PeecTpauis cyb'ekta y chepi gpykoBaHux megia: PilleHHA HauioHanbHOT pagun YkpaiHu
3 NUTaHb TeniebadeHHs i pagiomoBneHHs Ne 1552 Big 09.05.2024 poky
(laenTundpikatop megia R30-04409)

MoOBWV BUAAHHS: YKpaiHCbKa, aHI/liiCbKa, NOMbCbKa, HiMeLbKa, (opaHLy3bKa.

MixHapogHuiA undpoBuia igeHTudikatop XypHany: https://doi.org/10.32782/2663-6085

ISSN 2663-6085 © MY «MpUYOPHOMOPCHKNI HAYKOBO-AOCNIAHWIA IHCTUTYT EKOHOMIKM Ta iHHOBaLii», 2025



m 3MICT

3SMICT

PO34iIN 1. BATA/IbHA NEAATOIKA TA ICTOPIA NEAATOIKN

KHsa3aH M.O., faHunbyeHko I.I,, COKonOBf\ A.B.
JOCNIAHNLBKA KOMMETEHTHICTb MAMBYTHIX ®AXIBLIIB-TYMAHITAPIIB:

CYTHICTD, CTPYKTYPA, OYHKLL ... oo e 9
KonecHukoB A.Tl.
MPABOBA OCBIUEHICTb Y CUCTEMI BUMOT 0 NEJATOINMYHUNX MPALIBHUKIB.. ... 13

Ha6oka O.M., PoctomoBa J/1.M.
MNMCUXONOrO-NEJAIONIYHI SACAAN AKTYANBALIT TEOPETUYHNX 3HAHb CTYAEHTIB
Y MPOLECI BUBUEHHA IHOBEMHUX MOB. ... ..o 18

Mpwuiimac H.B., AHapycuk B.M.
B3AEMO/IS BATbKIB, 310 | LUIKONW Y ®OPMYBAHHI FOTOBHOCTI TA ALAMTALT AITENA
OO HABUAHHA Y HYLLL ...t 21

PO3A1N 2. TEOPIA TA METOAUKA HABYAHHS (3 FTANTY3EN 3HAHD)

ABpeeBa C.0O., MiHakoBa |.B.
CKNAAOBI OCBITHBOI MPOIrPAMW TPEHIHIY «OPTAHI3ALLIA OCBITHLOIO MPOLIECY

B YMOBAX IHKNHO3BHOIMO HABYAHHA B 3AK/AAAX BA30BOT CEPEAHBOI OCBITU»............... .. 26
Bapgep C.O.

COUIANTbHO-EMOUINMHE HABYAHHA AK YMOBA E®EKTMBHOIO #OPMYBAHHA

KPUTUUHOTO MUCHEHHA TPOMALAH. ... e 32
Balatska L.P., Vyslobodska I.M.

BLOOM’'S TAXONOMY: ADVANTAGES AND LIMITATIONS . . ... 39

BopuceHko H.O.
MNEJAIOTYHA PE3VAEHLIA B CUCTEMI MPO®ECIIHO 30PIEHTOBAHOI POBOTW
YHIBEPCUTETY: IAEA, CTPATETISA, YAHHUKA PEANIBALL ..o 44

Bpoeko K.A., Aiypaac A.M., Conosa 4.0. .
KOMMNAPATUBHW AHANI3 OCOBIMBOCTEW BUKNAOAHHA

AHTNIINCBKOT MOBU B 3BO YKPATHU TA KPATH €C.....oooooo oo 48
Halushchak O.V.

LINGUISTICAL DIDACTIC PRINCIPLES OF FORMING COMMUNICATIVE COMPETENCE

OF FUTURE SPECIALISTS IN ECONOMIC SPECIALTIES. ...t 55
Hural O.l.,, Lomakina L.V., Dychka N.I.

THE STAGES OF ORGANISING AND IMPLEMENTING LEARNING PROJECTS......ooviiiieieiiiiii . 58

OeHunceHko H.I., KoBanbuyk I.J1., Hemepuc I.B., Kasmipuyk O.A., l'onsa M.
®OPMYBAHHSA MNATPIOTU3MY TA TPOMALAHCHKOI CBIAOMOCTI MAMBYTHIX NEAAIOrB
Y NPOUECI BUBHEHHA ®AXOBUX METOLMIK ... 63

Korbut O.H., Lakiychuk O.V., Nypadymka A.S.
NUDGE THEORY IN ESL EDUCATION: ENCOURAGING SELF-DIRECTED

AND MOTIVATED LEARNING INAHIGHER ISTITUTION. ... ..o, 71
KopHieHko O.M., KopHieHko J1.M.

NMEPEAYMOBW KPEATUBHOCTI CTYAEHTIB Y HABUAJIbBHOMY MPOUECI..............oooooiiii 75
KpaBueHko O.J1.

OCOB/IMBOCTI CTAHOBJ/IEHHA TA PO3BUTKY AYA/IbHOI OCBITU Y KPAIHAX EBPOMMMW................. 80

Ky3bo /1.1, Kyxapcbka /1.B., BonowuHa B.B.
CAMOCTIVIHE HABUAHHS 51K 3ACIBE ®OPMYBAHHSA
KOMYHIKATVUBHOI KOMMAETEHTHOCTI CTYAEHTIB.......ooiiiiiiiiecee e 87




IHHOBAL|IIHA MEAATOTIKA

Lutsan N.l., Sashchenko E.S.
LINGUISTICAL DIDACTIC PRINCIPLES OF FORMING SPEECH ETIQUETTE
OF FUTURE SPECIALISTS IN THE SERVICE FIELD.........coiiii e 92

Maksimovich G.O., Shulga T.V.
DEVELOPING PROFESSIONAL LANGUAGE COMPETENCE
INAVIATION SPECIALISTS. ...ttt 95

Mu3ak MN.4., Naniyvyk HO.I.
TEOPETUYHI ACMNEKT/ ®OPMYBAHHSA 340POB'A3EEPEXXYBA/IbHOI KOMMETEHTHOCTI
YUHIB HA YPOKAX ®IBNUHOT KYTIBTYPUL. ... oo 99

PO34iN 3. TEOPIA | METOAUKA NPO®ECIAHOI OCBITU

AnieB E.M.
LUN®POBE OCBITHE CEPEJOBULIE B 3AKNAAAX BULLLOI MEJATOTNYHOI OCBITW........oeeeeee 103

BartpuHuyk 3.P., Mockansb T.A.

OCOBJ/IMBOCTI NMPOBEJEHHA 3AHATL 3 KYPCY «METOANKA HABYAHHA

AHITIINCBKOI MOBW B 33CO» A1A 3[106YBAYIB MNEPLLOIO (EAKANIABPCBHKOIO) PIBHA

BULLLOT OCBITV TPETBOTO POKY HABUAHHS. ... 107

Boiiuyk 10.4.
TPAHCONCLMMIIHAPHICTb MIDKBIAOMYOI CMIBMPALL 3AKTALIB BULLLOT OCBITU —
BA3NC ®OPMYBAHHA COLIA/TbHO 3HAYUMUX KOMMNETEHTHOCTEW YYACHUKIB

Hnatyk K.B., Fabian M.Y., Fodor K.J.
IMPROVING BUSINESS ENGLISH WRITING SKILLS:

METHODS FOR PROFESSIONAL SUCCESS...... ..ot 116
Fpe6GiHuak O.l.

CKNAOOBI AIATHOCTYBA/IbHOI KOMMETEHTHOCTI

GAXOBUX MONOALLUMX BAKATTABPIB 3 ATPOIHMKEHEPIT......ooiii et 120

Mpurop’esa T.10.
BMKOPUCTAHHA BBC NMOAKACTIB Y MPOLIECI ®OPMYBAHHSA AHI/TOMOBHOI
KOMMETEHTHOCTI B AYAIKOBAHHI B YUHIB OCHOBHOIT LUKOMW. ... 127

NymaHkosa O.C.
MIArTOTOBKA MANBYTHIX BUXOBATENIB O ®OPMYBAHHA OCHOB AHITTIOMOBHOI
®OHETUYHOI KOMNETEHTHOCT! AITEN AOWIKITBHOTO BIKY ..o, 133

€BTyI.IJeHK9 10.0.
MPODECINMHO-ETUYHA KYJIBTYPA NIKAPA:

Y MOLWYKAX FAPMOHIT ETUKU N MANCTEPHOCTL ... 139
KavitaH H.B.

MEAAMONYHI YMOBW ®OPMYBAHHA MOTUBALLIT CTYAEHTIB 3BO

[0 BUBUEHHSA IHOSEMHOI MOBW. ... 145
KamiHcbka M.M.

MEOAFOIYHNM ACMNEKT Y BUBUYEHHI YKPAIHCBKOIO MY3UUHOIO MUCTELTBA. ......ooooeeee 149

KauaHeHko K.B.
OCOB/IMBOCTI ®OPMYBAHHHA IHtDOPMALl,II7IHO-AHAJ'IITI/Il4HO'I' KOMMETEHTHOCTI
MAMBYTHIX ®IHAHCUCTIB Y CYUACHUX OCBITHIX YMOBAX ... .o, 154

Kosy6eHko I.B. .
OCOB/IMBOCTI ®OPMYBAHHSA CYYACHMX BUMOT A0 MPO®ECINHOI AIAIbHOCTI

MPALIBHUKA HALIOHANBHOT TIOMILLIT ... 158
KopoTtuu A.B.

OBIPYHTYBAHHSA MOAE/I NIATOTOBKY MANBYTHIX MEAAMONIB MPO®ECINHOIMO

HABYAHHA 4O IHHOBALIVMHOI MEJATOTIYHOI AIANBHOCTL ..ot 163

Bunyck 81. Tom 1. 2025




m 3MICT

Kryvoshei K.Yu.
THE ROLE OF PSYCHOEDUCATION IN ENHANCING HIGHER
EDUCATION STUDENTS’ STRESS RESISTANCE ...ttt 169

Na3sapeHko T.B.
PO3BUTOK KOMYHIKATVBH/X HABUYOK CTYAEHTIB YHIBEPCUTETY
HA SAHATTAX 3 THOSEMHOI MOBWM........ooooe oo 176

PO3A4IN 4. COUIANBHA NMEJATONIKA

CniBak f1.0., KypiHHa C.M., CniBak J1.A., KypiHHuii A1.B.
OCOB/IMBOCTI 3ACTOCYBAHHA CYUACHUX MCUNXONOTTHYHNX MPAKTUK
Y COLUATIBHIZ POBOTL ...t 182

PO3A4iN 5. TEOPIA | METOAUKA YNPAB/IHHA OCBITOKO

Byt A.B., ®egoposuy M.A.
EDEKTVBHICTb BUKOPUCTAHHA KOMITKOTEPHUX TEXHOMON I NI YUAC BUKNALAHHSA

AHIMNIACBKOI MOBU Y 3AKNALOAX BI/ILLI,O'I' OCBITU B CYUHACHUX YMOBAX. ..o 188
3106iH B.M.
IHK/TFO3VMBHA OCBITA B YKPAIHI: CYTHICTb, MPOBNEMW, HANPAMU PO3BUTKY. ..o 192




IHHOBAL|IIHA MEAATOTIKA

CONTENTS

SECTION 1. GENERAL PEDAGOGY AND HISTORY OF PEDAGOGY

Kniazian M.O., Danylchenko I.H., Sokolova A.V.
THE RESEARCH COMPETENCE OF FUTURE HUMANITARIAN SPECIALISTS:
ESSENCE, STRUCTURE, FUNCTIONS . ... e 9

Kolesnykov A.H.
LEGAL AWARENESS IN THE SYSTEM OF REQUIREMENTS
FOR PEDAGOGICAL WORKERS.... ... 13

Naboka O.M., Rostomova L.M.
PSYCHOLOGICAL AND PEDAGOGICAL PRINCIPLES OF ACTUALIZATION STUDENTS’
THEORETICAL KNOWLEDGE IN THE PROCESS OF LEARNING FOREIGN LANGUAGES................... 18

Pryimas N.V., Andrusyk V.P.
INTERACTION OF PARENTS, PRESCHOOLS, AND SCHOOLS IN FORMING CHILDREN'’S
READINESS AND ADAPTATION TO LEARNING IN THE NEW UKRAINIAN SCHOOL (NUS).................. 21

SECTION 2. THEORY AND METHODOLOGY OF TEACHING
(IN THE FIELDS OF KNOWLEDGE)

Avdieieva S.0O., Minakova I.V.
COMPONENTS OF THE EDUCATIONAL PROGRAMME OF THE TRAINING ‘ORGANISATION
OF THE EDUCATIONAL PROCESS IN THE CONDITIONS OF INCLUSIVE EDUCATION

IN BASIC SECONDARY EDUCATION INSTITUTIONS ... ot 26
Bader S.O.

SOCIAL-EMOTIONAL LEARNING AS A CONDITION FOR EFFECTIVE FORMATION

OF CITIZENS CRITICAL THINKING. ...ttt e e 32
Balatska L.P., Vyslobodska I.M.

BLOOM'’'S TAXONOMY: ADVANTAGES AND LIMITATIONS. ... 39

Borysenko N.O.
PEDAGOGICAL RESIDENCE IN THE SYSTEM OF PROFESSIONALLY ORIENTED WORK
OF THE UNIVERSITY: IDEA, STRATEGY, FACTORS OF REALIZATION........cooooiiiiiiiiiiiiee e 44

Brovko K.A., Durdas A.P., Sopova D.O.
COMPARATIVE ANALYSIS OF PECULARITIES OF THE ENGLISH LANGUAGE TEACHING

AT HIGHER EDUCATION INSTITUTIONS IN UKRAINE AND EU COUNTRIES. .......oioiiiiiiie e 48
Halushchak O.V.

LINGUISTICAL DIDACTIC PRINCIPLES OF FORMING COMMUNICATIVE COMPETENCE

OF FUTURE SPECIALISTS IN ECONOMIC SPECIALTIES. ..ot 55
Hural O.l., Lomakina L.V., Dychka N.I.

THE STAGES OF ORGANISING AND IMPLEMENTING LEARNING PROJECTS. ... 58

Denysenko N.H., Kovalchuk L.L., Chemerys I.V., Kazmirchuk O.A., Holia H.M.
FORMATION OF PATRIOTISM AND PUBLIC CONSCIOUSNESS OF FUTURE TEACHERS
IN THE PROCESS OF STUDYING PROFESSIONAL METHODS. ..ottt 63

Korbut O.H., Lakiychuk O.V., Nypadymka A.S.
NUDGE THEORY IN ESL EDUCATION: ENCOURAGING SELF-DIRECTED

AND MOTIVATED LEARNING INAHIGHER ISTITUTION. ... .o, 71
Korniienko O.M., Korniienko L.M.

PREREQUISITES FOR STUDENTS’ CREATIVITY IN THE EDUCATIONAL PROCESS.............ccveenn... 75
Kravchenko O.L.

PECULIARITIES OF THE FORMATION AND DEVELOPMENT OF DUAL EDUCATION. .........covii 80

Bunyck 81. Tom 1. 2025




B CONTENTS

Kuzo L.I., Kukharska L.V., Voloshyna V.V.
INDEPENDENT LEARNING AS A MEANS OF FORMING
STUDENTS COMMUNICATIVE COMPETENCE. ..., 87

Lutsan N.l., Sashchenko E.S.
LINGUISTICAL DIDACTIC PRINCIPLES OF FORMING SPEECH ETIQUETTE

OF FUTURE SPECIALISTS IN THE SERVICE FIELD...........oiiiiiiiiiiiie e 92
Maksimovich G.O., Shulga T.V.
DEVELOPING PROFESSIONAL LANGUAGE COMPETENCE IN AVIATION SPECIALISTS.................... 95

Myzak P.Ya., Palichuk Yu.l.
THEORETICAL ASPECTS OF FORMING HEALTH-PRESERVING COMPETENCE OF PUPILS
IN PHYSICAL EDUCATION LESSONS . ... 99

SECTION 3. THEORY AND METHODOLOGY OF VOCATIONAL EDUCATION

Aliiev E.M.
DIGITAL EDUCATIONAL ENVIRONMENT
IN HIGHER PEDAGOGICAL EDUCATION INSTITUTIONS . ... 103

Batrynchuk Z.R., Moskal T.D.

PECULIARITIES OF CONDUCTING CLASSES IN THE COURSE “METHODOLOGY

OF TEACHING ENGLISH IN SECONDARY SCHOOL” FOR THIRD-YEAR STUDENTS

AT THE FIRST (BACHELOR'S) LEVEL OF HIGHER EDUCATION. .. ..ot 107

Boichuk Yu.D.

TRANSDISCIPLINARY INTERAGENCY COOPERATION OF HIGHER EDUCATION

INSTITUTIONS — THE BASIS FOR THE DEVELOPMENT OF SOCIALLY SIGNIFICANT

COMPETENCIES OF PARTICIPANTS IN THE EDUCATIONAL PROCESS.........oiit e 112

Hnatyk K.B., Fabian M.Y., Fodor K.J.
IMPROVING BUSINESS ENGLISH WRITING SKILLS:
METHODS FOR PROFESSIONAL SUCCESS. ... ..o, 116

Hrebinchak O.l.
COMPONENTS OF DIAGNOSTIC COMPETENCE OF PROFESSIONAL
JUNIOR BACHELORS IN AGRICULTURAL ENGINEERING. ... 120

Hryhorieva T.Yu.
USE OF BBC PODCASTS IN DEVELOPING ENGLISH LISTENING COMPETENCE
IN SECONDARY SCHOOL STUDENTS. ... .. e 127

Humankova O.C.
PREPARATION OF THE PROSPECTIVE EDUCATORS FOR FORMING THE FOUNDATIONS
OF ENGLISH PHONETIC COMPETENCE IN PRESCHOOL CHILDREN. ... 133

Yevtushenko Yu.O.
PROFESSIONAL-ETHICAL CULTURE OF A PHYSICIAN:

IN SEARCH OF HARMONY BETWEEN ETHICS AND MASTER. ... 139
Kaitan N.V.

PEDAGOGICAL CONDITIONS FOR SHAPING UNIVERSITY

STUDENTS’ MOTIVATION TO STUDY AFOREIGN LANGUAGE. . ... 145
Kaminska M.M.

PEDAGOGICAL ASPECT IN THE STUDY OF UKRAINIAN MUSICAL ART ... 149

Kachanenko K.V.

FEATURES OF FORMATION OF INFORMATION

AND ANALYTICAL COMPETENCE OF FUTURE FINANCIALISTS

IN MODERN EDUCATIONAL CONDITIONS . ... 154

Kozubenko I.V.
FEATURES OF FORMATION OF MODERN REQUIREMENTS TO THE PROFESSIONAL
ACTIVITY OF NATIONAL POLICE EMPLOYEE. ... oo 158




IHHOBAL|IAHA MEJATOTIKA

Korotych A.V.
JUSTIFICATION OF THE MODEL OF TRAINING FUTURE VOCATIONAL TEACHERS
FOR INNOVATIVE PEDAGOGICALACTIVITIES. ... oot 163

Kryvoshei K.Yu.
THE ROLE OF PSYCHOEDUCATION IN ENHANCING HIGHER
EDUCATION STUDENTS’ STRESS RESISTANCE ... 169

Lazarenko T.V.
DEVELOPMENT OF UNIVERSITY STUDENTS' COMMUNICATION SKILLS
IN FOREIGN LANGUAGE CLASSES ... L 176

SECTION 4. SOCIAL PEDAGOGY

Spivak Ya.O., Kurinna S.M., Spivak L.A., Kurinnyi Ya.V.
FEATURES OF THE APPLICATION OF MODERN PSYCHOLOGICAL PRACTICES
IN SOCIAL WORK ... e 182

SECTION 5. THEORY AND METHODOLOGY OF EDUCATIONAL MANAGEMENT

But Ya.V., Fedorovych M.A.
EFFECTIVE USE OF COMPUTER TECHNOLOGIES
IN THE TEACHING ENGLISH LANGUAGE IN HIGHER EDUCATION INSTITUTIONS IN MODERN

CONDITIONS. ...ttt e e 188
Ziubin V.M.

INCLUSIVE EDUCATION IN UKRAINE:

ESSENCE, CHALLENGES, AND DEVELOPMENT DIRECTIONS. ..ot 192

Bunyck 81. Tom 1. 2025
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THE ROLE OF PSYCHOEDUCATION IN ENHANCING HIGHER
EDUCATION STUDENTS’ STRESS RESISTANCE

PO/b MCUXOOCBITU Y PO3BUTKY CTPECOCTIAKOCTI
3/106YBAYIB BULLIOI OCBITU
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Kryvoshei K.Yu.,

PhD Student at the Department

of Educational Sciences, Digital Learning
and Academic Entrepreneurship

V. N. Karazin Kharkiv National University

Problem statement. Modern students face many
stressors that can negatively affect their mental
health and academic performance. Among the main
causes of stress are a heavy academic workload, the
demands of the academic environment, social adap-
tation, financial difficulties, general socio-economic
instability and, of course, the impact of war. Con-
stant stress can lead to emotional burnout, increased

The article highlights the role of psychoeducation
in developing stress resistance among higher
education students. Modern realities pose chal-
lenges for students, negatively affecting their
emotional state, concentration, and academic
performance. Key stress factors include inten-
sive academic workload, financial difficulties,
social adaptation, and the consequences of war.
In such conditions, psychoeducation becomes
an essential tool that helps students develop
adaptive coping strategies, self-regulation, and
a conscious approach to overcoming difficul-
ties. The purpose of this article is to examine
the impact of psychoeducational methods on
students’ stress resistance, explore the possi-
bilities of their implementation in the educational
process, and assess their significance for overall
psychological well-being. Theoretical founda-
tions of psychoeducation are analysed, including
stress concepts, self-determination theory, cop-
ing models, the biopsychosocial approach, and
the conservation of resources theory. The study
reviews the experience of implementing psycho-
educational programs in higher education institu-
tions and their impact on students’ psychological
health. The article emphasizes how psychoedu-
cation contributes to reducing academic stress,
improving social adaptation, and strengthening
students’ psychological stability. Various ways
to integrate psychoeducational elements into
the learning process are examined, including
specialized courses, training programs, digital
resources, and interdisciplinary approaches.
The key components of effective psychoeduca-
tional programs are identified, such as training in
self-regulation skills, critical thinking, and social
support. The authors highlight that psychoedu-
cation serves as an essential tool for preventing
emotional burnout and fostering a healthy aca-
demic environment. Implementing psychoedu-
cational methods in higher education can help
students better adapt to contemporary chal-
lenges, enhance their psychological resilience,
and promote overall well-being. Future research
may focus on developing digital psychoeduca-
tional platforms, testing new methodologies for
integrating psychoeducation into the educational
process, and examining its long-term effects on
students’ mental health.

Key words: psychoeducation, stress resistance,
resilience, well-being, higher education students,
coping strategies, emotional self-regulation,
mental health, war.

Y cmammi sucsimsieHo posib ricuxoocsimu (fcu-
Xxoedykayii) y cbopmyBaHHi cmpecocmilikocmi

3006yBavis suwoi ocsimu. Cy4acHi peasii cmas-
7I5Mb reped cmyGeHmMCLKo Mosiodd 6ea/id
BUK/IUKIB, 5IKi MOXYMb HE2amuBHO ro3HaJyamucsi
Ha IXHbOMy emOYitiHOMy CmaHi, KOHYeHmpa-
yii ygazu ma HasyasbHil ycritwuHocmi. Ceped
20/10BHUX YUHHUKIB Cmpecy — IHMeHcusHe
Hagya/lbHe HaBaHMAXKEHHS, hiHaHCcosi mpyo-
Howji, coyia/ibHa adanmaujisi ma Hac/ioku BitiHU.
Y makux ymosax rcuxoocsima cmae BaxJiusum
iHCmpymMeHmom, wo 0OoromMazae po3sUHymu
HaBUYKU adarnmusHO20 peazysaHHsl, camopeay-
71Ul ma yc8idoM/1eH020 MioXody 00 NMooo/1aHHs
mpydHowjis. Memoto cmammi € A0C/IKEHHS
BI/IUBY MCUXOOCBIMHIX MemodiB Ha cmpecoc-
milikicmb  cmyOeHmi8, MOXJIUBOCMI  IXHbO20
BrpOBadXeHHs1 8 OCBIMHIL rMpoyec ma 3Hady-
wjicmb 07151 3a2a/1bHO20 MCUX0/102i4YHO20 6/1a20-
nosyqysi. AHas/li3yrombCsi meopemuyHi 3acaou
ricuxoocsimu, 30kpema KoHUemnuii cmpecy, meo-
Ppisi caMOBU3Ha4YEHHS1, MOOE/Tb KorliHey, biorcuxo-
coyja/ibHull Midxio ma meopisi pecypcHozo0 36e-
PexeHHs. Po32/1siHymo 00CBI0 yrpoBadkeHHs!
ICUXOOCBIMHIX Mpogpam y 3akiadax BuUoi
ocsimu ma ixHili 8raUs Ha rcuxosioaivyHuli cmaH
cmyoeHmis. Y cmammi akyeHmyemsCsi ygaza
Ha momy, sIK fcuxoocsima Cripusie 3VeHWeHHIO
akao0eMiYHo20 Cmpecy, MOKPaUWEHHHO CoYjasibHOI
adanmayii ma 3MiYHEHHIO McuXosoaidHoi cmili-
Kocmi mMos100i. poaHasiizosaHo W/IsXU iHMe-
2pauyir cuxoocsimHix esieMeHmis y Hag4asibHUl
fpoyec — 4yepes crneyiasibHi Kypcu, MpeHiHau,
yuchposi pecypcu ma MixoucyuriHapHi nio-
X00U. BU3HA4YEHO K/I0H08i KOMIMOHEHMU eqhek-
MUBHUX CUXOOCBIMHIX rpogpam, ceped sIKUX
HasyaHHsI Hasu4kaMm camopeaynsyii, Kpumuy-
HO20 MUC/IEHHS ma coyia/ibHOI  MOMPUMKU.
ABmopu  Hago/oWwymsb, WO fcuxoocsima €
BXK/IUBUM IHCMPYMEHMOM rpoghi/iakmuKu emo-
yiliHo20 BU2OpPaHHS Mma crpusie (hopMyBaHHHO
300p0oBo20 akadeMiyHo20 cepedosulya. 3arnpo-
Ba0)XXeHHs1 MCUXOOCBIMHIX Memoodig y cucmemy
BUWOI ocsimu doroMoxe cmydeHmam kpauje
adanmysamucsi 00 Cy4acHUX BUK/IUKIB, Mi0BuU-
wums iXHK ricuxosioeiyHy cmilikicms i cripusi-
mume 3aza/lbHoMy 6/1a20Mo/1y44to. odastbLui
00C/liOXEeHHsT MOXymb 6ymu  CrpsiMOBaHi Ha
pO3p06KY YughposuX MCUXOOCBIMHIX n/1am-
¢hopm, arpobayiro HoBUX Memooduk iHmezpayii
ricuxoocsimu 8 oCBIMHIl Mpoyec ma BUBYEHHS
I 0oB2ompuBasio2o0 Br/IUBY Ha MEHMasIbHe
300p0o8’ss cmydeHmiB.

KntouoBi cno.a: ricuxoedykauisi, rncuoxocsima,
cmpecocmilikicmb, — Pe3u/IbeHMHICMb,  cmy-
0eHmu, 3006yBadi BULLOI OCBIMU, KOriHe, emo-
yitiHa camopezynsyis, MeHmasibHe 300p0BA,
BiliHa.

anxiety, depression, and even psychosomatic dis-
orders. In addition, students often face uncertainty
about their future, which further increases the level of
psychological pressure. Studies show that prolonged
exposure to stress without proper support can lead
to cognitive decline, problems with concentration,
memory impairment, and a general deterioration in
quality of life [30]. At the same time, young people
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often lack the skills to effectively manage stress,
which increases the risk of emotional exhaustion.
This negatively affects not only the emotional state of
higher education students, but also their professional
and psychosocial development.

The importance of students' mental health is also
emphasized by global initiatives in education aimed
at introducing psychological support and stress
management programs. Universities are increas-
ingly recognizing the need to integrate psychological
education into educational processes in order to
improve students' adaptive capabilities and create a
healthy learning environment. According to the World
Health Organization, the psychological well-being
of students is a key factor in successful learning
and personal development [32]. Therefore, finding
effective methods to support students' psychological
well-being is an extremely important task today.
One of these effective methods is psychoeduca-
tion of higher education students, which is aimed at
forming knowledge about the phenomenon of stress
and stress resistance, as well as developing emo-
tional self-regulation skills.

Analysis of recent research and publications.
In contemporary psychological and pedagogical sci-
ences, the implementation of psychoeducation for
higher education students remains a relevant issue.
This problem is essential for the educational pro-
cess and future professional activities of students.
One of the important tasks of psychoeducation is
the formation of stress resistance. Stress resistance
is defined as the ability of an individual to adapt to
stressful situations while maintaining mental well-be-
ing and performance. This study is based on a variety
of fundamental theoretical studies and approaches,
including the social stress theory, which emphasizes
the role of social factors, such as interpersonal rela-
tionships, social support, and role strain, in shap-
ing stress responses and adaptation processes [6];
self-determination theory which emphasizes the role
of autonomy, competence and social support in the
formation of internal motivation to overcome stress
[26]; Lazarus R.S. and Folkman’s S. model of stress
and coping, which analyzes stress as a process of
cognitive assessment and selection of appropri-
ate coping strategies [16]; biopsychosocial model
of health, which emphasizes the integration of bio-
logical, psychological and social factors in main-
taining mental well-being [13]; the theory of resource
conservation which explains stress as a threat of los-
ing important resources and the need to accumulate
them to increase stress resistance [15].

Special attention is paid to modern concepts of
stress resistance proposed by Ukrainian scientists.
Korolchuk's V.M. model of stress resistance, which
considers stress resistance as an integrative charac-
teristic of a personality, including cognitive, emotional
and behavioral aspects [34]; Lazos's L. psychological
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model of stress resistance, which defines stress
resistance as a system of mental mechanisms
formed under the influence of personal characteris-
tics, social environment and educational process [35];
Chikhantsova's O. model of resilience, which focuses
on the ability of an individual to maintain mental bal-
ance under stress, emphasizing the role of self-regu-
lation, emotional intelligence and social support in
maintaining mental health [41]; the model of stress
resistance by Naugolnyk |., who considers stress
resistance in the context of psychological adaptation,
emphasizing the importance of coping strategies,
reflection and adaptability [36]. The article also builds
on contemporary research that examines the poten-
tial for integrating psychoeducational programs into
the education system, highlighting their benefits for
students' psychological well-being and academic
success [38; 40; 39]. The analysis of the above theor-
etical approaches allows for a comprehensive under-
standing of the problem of psychoeducation of stu-
dents in the context of the development of their stress
resistance. In particular, the integration of psycho-
educational methods into the educational process
contributes to the development of adaptive behav-
ioral strategies and the ability to effectively overcome
stressful situations. This opens up new perspectives
for the development of educational programs aimed
at forming students' psychological resilience in higher
education institutions.

Highlighting the unresolved parts of the
overall problem. Despite the growing attention
to psychoeducation as a tool for increasing stress
resistance, its implementation in higher education
remains extremely limited. At present, psychoeduca-
tion programs are mainly used in clinical and coun-
seling practice, while they have not yet become
widespread in education. At the same time, scien-
tific research shows that psychoeducation can play
an important role in building students' psychological
resilience, improving their emotional well-being, and
increasing their adaptability to stressful situations.
In particular, the following aspects remain under-re-
searched: optimal methods of integrating psycho-
education into the educational process (since there
are currently no standardized approaches to the
development and implementation of psychoeduca-
tion programs in higher education, which complicates
their systematic use); application of digital technol-
ogies for psychoeducational programs (despite the
active development of digital education, the role of
online courses, mobile applications in psychoeduca-
tion remains poorly understood); studying the long-
term effects of psychoeducation on students' stress
resistance (most existing studies focus on short-term
results, while the long-term impact of psychoeduca-
tion measures requires a deeper analysis); the influ-
ence of socio-cultural factors on the effectiveness
of psychoeducation programs (in different student
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communities, the level of perception and effective-
ness of psychoeducation can vary significantly, which
requires adaptation of programs to the socio-cultural
context). Given the potential effectiveness of psycho-
education in shaping students' stress resistance, it is
advisable to further study this area and develop sci-
entifically sound methods for its implementation in the
higher education system.

The purpose of the article. The purpose of this
article is to analyse the impact of psychoeduca-
tion on the formation of students' stress resistance.
The study examines the theoretical and empirical
aspects of introducing psychoeducation into the
educational programs of higher education institu-
tions; in particular, the potential of psychoeducation
in developing stress resistance skills and adapting
students to academic and social challenges. The
study includes a theoretical analysis of effective
approaches to psychoeducation in higher education
institutions that contribute to increasing the level of
students' stress resistance; analysis of the impact
of psychoeducation programs on the development
of self-regulation and emotional control skills; sub-
stantiation of the importance of psychosocial sup-
port and self-reflection in the formation of students'
stress resistance; analysis of possible ways to inte-
grate psychoeducation into the curricula of higher
education institutions. This article explores different
ways to integrate psychoeducational elements into
academic curricula, including the development of
dedicated courses or modules and interdisciplinary
methods for teaching psychosocial skills. The study
is analytical in nature and is based on the generaliz-
ation of scientific sources, practical experience and
modern approaches to psychoeducation. The paper
does not conduct an experimental study, but rather a
theoretical analysis of the literature, which allows us
to systematize knowledge about effective psycho-
educational strategies in the context of developing
students' stress resistance.

Main material. In the context of war, it is especially
important to teach young people to take care of their
own mental health, which is the basis for supporting
their social and academic activity [15]. The study by
Beiter et al. emphasizes that the student population
is particularly vulnerable to chronic stress, and the
need to implement systematic psychosocial support
programs is critical [4]. It is psychoeducation that is
one of the key components of stress resilience, as
it helps students to understand the nature of stress.
It's impact on the body and develop adaptive coping
skills [2]. Psychoeducation is the process of teach-
ing and informing individuals about the psychological
aspects of their condition, including stress mechan-
isms, symptoms, and emotional self-regulation and
coping strategies [7; 9]. It promotes self-reflection,
raises awareness of one's own emotional reactions,
and develops effective coping skills [7].

When analyzing the potential for integrating
psychoeducation into curricula, it is important to note
that the term “psychoeducation” comes from medi-
cine. Psychoeducation has long been an import-
ant component of psychotherapy and psychosocial
rehabilitation, which consists in providing patients
and their families with structured information about
mental disorders, their symptoms, treatment meth-
ods, and coping strategies. This allows not only to
increase patients' awareness of the nature of their
disorder, but also to significantly reduce the level of
anxiety and stress that often accompanies ignorance
or misunderstanding of their condition. The term first
appeared in the medical literature in 1941 thanks to
Brian E. Tomlinson's book “The psychoeducational
clinic”. In this book the author understood psycho-
education as providing patients and their families with
the knowledge necessary to understand mental dis-
orders, their symptoms and treatment methods [31].
However, it is interesting that the idea of combining
psychotherapeutic and educational approaches was
expressed even earlier, in 1911, by John E. Donley
in his article “Psychotherapy and reeducation”. In this
article the scientist emphasized the importance of
teaching patients and their relatives to recognize and
respond to the symptoms of mental disorders [10].
Donley believed that in the process of psychotherapy
it is also important to teach patients effective strat-
egies for managing emotions and behavior, which
significantly contributes to the recovery process. In
other words, in medicine and psychotherapy, psycho-
education is the process of providing patients and their
families with structured information about mental dis-
orders, their manifestations, causes, treatments, and
self-help strategies. However, the real development
and popularization of the psychoeducation method
took place only in the 1980s. One of the main stages
of its formation was the creation of psychoeduca-
tional programs for patients with schizophrenia and
their families, initiated by Anderson C.; his programs
were aimed at raising awareness of patients and their
loved ones about the nature of schizophrenia, as well
as teaching effective coping methods (strategies for
overcoming stress and problems) to reduce the fre-
quency of relapses. These programs also included
training elements that allowed families to better sup-
port their loved ones in the process of treatment and
adaptation to the life challenges of mental iliness [1].

Studies show that psychoeducation has a wide
range of applications and can be used in the treat-
ment of various mental disorders, including bipolar
disorder, depression, anxiety disorders, as well as in
the context of working with other groups of patients
suffering from mental illness. Psychoeducation pro-
grams that combine elements of education and
psychotherapy provide patients with valuable tools
for self-management of their condition and increase
their overall level of psychological competence,
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which contributes to their recovery and reduces the
stigma associated with mental disorders [3]. In the
medical context, psychoeducation helps to reduce
the frequency of relapses, improves patients' motiv-
ation for treatment, and improves their quality of life
[33; 17]. For example, a meta-analysis conducted by
Sin and Norman showed that psychoeducation effect-
ively reduces the risk of relapse in bipolar disorder
and increases patients' motivation for treatment [29].
Psychoeducation also plays an important role in pre-
venting the development of complications, as it helps
patients to detect signs of symptom exacerbation in
time and take appropriate measures to overcome
them. In addition, for patients' families, psychoeduca-
tion becomes an important tool for building support
and improving interaction between family members.
This ensures a more stable psycho-emotional climate
at home and, accordingly, contributes to the patient's
more effective recovery. The main goal of psycho-
education in medicine is to help patients and their fam-
ilies to better understand how mental disorders can
affect behavior, emotional state, and physical health,
as well as what treatment and support methods are
available. Another important aspect is teaching cop-
ing strategies, which promotes the development of
self-control and self-regulation, helping patients to
better cope with emotional and psychological difficul-
ties. Among the main tasks of psychoeducation are
the following: raising awareness (providing reliable
information about the nature and course of a mental
disorder) [20]; development of self-monitoring skills
(teaching patients to recognize early signs of exacer-
bation and apply appropriate coping strategies) [18];
improving communication and creating a supportive
environment in the families of patients through the
involvement of relatives in the treatment process [12];
reducing stigma (forming a realistic view of mental
disorders and combating prejudice) [8].

Fortunately, today psychoeducation has gone
beyond medical practice and is used in many other
areas (in education, humanitarian context, social work
etc). In particular, psychoeducation is a central part
of most international mental health and psychosocial
support programs (MHPSS). In such crisis situations,
psychoeducation can be a powerful tool for reducing
anxiety and stress, helping people understand the
mechanisms of psychological reactions to trauma,
and teaching effective methods of coping with crisis
situations. In Ukraine, psychoeducation is becoming
increasingly important, especially in the context of
supporting the mental health of the population during
the war and constant military threats. A scientific and
analytical report by the Institute of Social and Political
Psychology of the National Academy of Pedagogical
Sciences of Ukraine emphasizes the effectiveness of
psychoeducation as an affordable method of psycho-
social interventions to improve the socio-psych-
ological well-being of the population [37]. And a
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study among internally displaced persons in Ukraine
showed that psychoeducation programs help reduce
anxiety and depression, as well as support adaptation
to new conditions [42]. Psychoeducation is also act-
ively implemented in higher education institutions in
Ukraine. A study conducted among students of med-
ical and technical specialties showed that psycho-
education measures help to balance stress coping
strategies and increase resilience in war conditions
[38]. An important trend is also the spread of psycho-
education within social integration programs, where it
helps to include marginalized groups, such as people
with disabilities, the poor, or those in difficult social
conditions. Psychoeducation can help to reduce
stigma, foster more positive attitudes and improve
social support, which is an important factor in the
recovery and adaptation of these groups to society
[14; 21]. By providing factual and scientifically based
information, psychoeducation forms a more realistic
and unbiased perception of mental health in society.

Psychoeducation programs focused on stress
resistance and stress management are being actively
implemented in educational institutions around the
world. Psychoeducation is especially relevant in times
of war, when young people face not only academic
but also existential challenges that require adaptive
psychological strategies. Therefore, this method can
become an effective tool that helps to increase stu-
dents' stress resistance. In the modern educational
process, psychoeducation helps students to better
understand and manage their emotions. It helps stu-
dents to realize the nature of stress, its impact, and
helps them to develop skills of constructive coping.
This is an important aspect of their mental health and
ability to cope with stress. In addition, psychoeduca-
tion can play a role as a preventive tool that reduces
the risk of developing mental disorders among stu-
dents. Modern research shows that informing stu-
dents about the nature of stress, coping mechanisms,
and the development of self-regulation skills helps to
reduce anxiety and emotional exhaustion [27]. A study
by Pascoe et al. confirms that psychological educa-
tion and stress management skills training have a
positive impact on students' emotional well-being and
improve their academic performance [23]. In general,
the use of psychoeducation as a preventive measure
not only reduces stress levels but also contributes to
the development of students' resilience and adapt-
ability in the modern world, which is characterized by
high dynamics of change and instability. The effect-
iveness of psychoeducation has been confirmed in
a number of international studies that have shown
that training in stress management techniques helps
to reduce anxiety, improve emotional well-being and
reduce cases of academic burnout among students
[24]. A meta-analysis by Donker T. et al. showed that
psychoeducational programs reduce the risk of devel-
oping mental disorders and increase psychological
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well-being. In this study, the authors found that pas-
sive psychoeducational interventions can reduce
symptoms of depression and psychological distress.
They also noted that such interventions are easy to
implement, inexpensive, and can be used as a first
step in helping people experiencing psychological
distress or depression [9].

According to self-determination theory, satisfying
basic psychological needs for autonomy, competence,
and relatedness contributes to the intrinsic motivation
and well-being of individuals [26]. By providing stu-
dents with the knowledge and skills to manage stress,
psychoeducation can help meet these needs. This, in
turn, increases students’ stress resistance. Support
for autonomy in the learning process, the ability to
choose coping strategies and receive constructive
feedback contribute to the development of intrinsic
motivation and self-confidence. Thus, the introduc-
tion of psychoeducational programs can be an effect-
ive approach to increasing students' stress resistance
by providing them with the necessary knowledge and
skills to manage stress and maintain mental health.
At present, it can be argued that the implementation
of psychoeducational elements in curricula should
include such components as informing higher edu-
cation students about the phenomena of stress and
stress resistance; teaching students practical skills to
take care of their own mental and physical health; form-
ing clear skills of constructive coping with stress (cop-
ing strategies); promoting the development of effect-
ive methods of emotional self-regulation by students;
developing students' self-reflection and critical think-
ing; involving students in psychosocial support, etc.

Understanding the nature of stress is the first step
towards increasing stress resistance. Informing about
the nature of stress base an explanation of the bio-
logical, psychological and social aspects of stress,
its impact on cognitive functions, emotional state and
behavior [16]. It is important to explain to students
the difference between eustress (positive stress
that mobilizes resources) and distress (destructive
stress that depletes the body) [19]. Familiarization
with the main symptoms of stress helps students to
identify its manifestations in a timely manner and
take measures to overcome them. Mental health is
an integral part of a person's overall well-being [32].
Therefore, teaching students to take care of mental
health is equally important. Mental health care edu-
cation is the process of familiarizing students with the
principles of maintaining psychological well-being,
including the importance of sleep, physical activity,
social support and healthy habits [24]. An important
aspect is the consideration of the biopsychosocial
model of health, which indicates the interconnection
between biological, psychological and social factors
in the development of mental well-being [13.] Car-
ing for mental health includes: recognizing one's

own emotional state; analyzing sources of stress; a
balanced lifestyle (adequate sleep, physical activity,
information hygiene, social support) [26].

As noted earlier, an essential element of psycho-
education is the development of constructive coping
skills (coping strategies) in higher education students.
Park & Folkman's research shows that the combina-
tion of problem-oriented and emotion-oriented strat-
egies increases the level of psychological flexibility
and facilitates adaptation to difficult circumstances
[22]. Coping strategies play a key role in a person's
ability to adapt to stressful situations [16]. They are
divided into three main groups: problem-oriented
strategies (focused on finding solutions and actively
overcoming difficulties); emotion-oriented strategies
(aimed at managing emotions, strengthening inter-
nal resources) and avoidance strategies (temporary
distraction from stressful situations with their subse-
quent constructive processing) [5]. Special attention
should be paid to the development of students' emo-
tional self-regulation skills. These skills are formed by
teaching students various stabilization and relaxation
techniques (such as breathing techniques, ground-
ing techniques, mindfulness and meditation, cogni-
tive restructuring techniques, etc). Equally important
is the development of reflection and critical thinking
skills in higher education students. Reflection helps
students realize their own stress triggers and choose
the best coping strategies [28]. It is important to teach
them to analyze maladaptive thinking patterns, rec-
ognize cognitive distortions and replace them with
productive mental models [11]. Also psychoeduca-
tion of higher education students should be aimed at
increasing social resources and involving students
in psychosocial support. According to Rutter, social
support is one of the main resources for overcoming
stress, as it can mitigate the negative impact of
stress factors and serve as a buffer against psych-
ological problems [25]. Creating an environment that
encourages social interaction and support is crucial
for reducing stress among students and promoting
their stress resistance. This, in turn, helps to foster a
healthy academic and social atmosphere. Volunteer
initiatives, particularly those aimed at helping fellow
students, can not only improve social ties, but also
foster empathy and support among students.

The implementation of psychoeducation in the cur-
ricula of higher education students is a multifaceted
process that includes the integration of theoretical
knowledge and practical skills into various aspects
of the educational process. The implementation of
psychoeducation in the curricula of higher education
students can be carried out through several stages,
ensuring the holistic inclusion of components aimed at
increasing stress resistance and supporting students'
mental health. This can be done through such ways
as the integration of psychoeducational modules into

173




IHHOBAL|IIHA MEAATOTIKA

courses (inclusion of special modules or seminars
with information on the phenomena of stress, stress
resistance and mental health); conducting trainings
and workshops that include emotional self-regulation
exercises; using digital resources to inform students
(online courses, webinars or electronic resources
that provide students with knowledge about stress
and stress resistance); creation of optional courses
or student clubs dealing with mental health, stress
resilience and psychological support; integration of
psychoeducational elements into the counseling pro-
cess, when students can receive individual or group
counseling on stress management, learning coping
strategies and methods of emotional self-regulation;
raising awareness among lecturers (organization of
special trainings); psychosocial support from lectur-
ers and creation of a safe environment.

Conclusions. Psychoeducation is an integral
part of modern medical, psychosocial and educa-
tional practice. It plays an important role in the for-
mation of stress resistance, expanding the under-
standing of the mechanisms of stress, as well as
teaching effective coping and adaptation strategies.
Given the current challenges, the integration of
psychoeducation into the educational process is
a relevant and necessary step. Psychoeducation
programs include informing about mental health,
adaptive coping strategies, emotional self-regula-
tion, self-reflection, and the use of social support
resources. This helps to strengthen students' stress
resistance and their effective adaptation to crisis
conditions. Psychoeducation programs also help to
develop critical thinking, reflection, and emotional
intelligence skills, which are important for success-
ful social and professional interaction. In addition,
the introduction of psychoeducation can significantly
increase the level of students' readiness to over-
come stressful situations in the educational process
and further professional activities. This emphasizes
the need to develop comprehensive strategies for
the implementation of psychoeducational meas-
ures in the higher education system of Ukraine. It
is also important to ensure that these programs are
accessible to all students, regardless of their socio-
economic status or academic abilities. Prospects for
further research in this area include the development
and testing of new approaches to psychoeducation,
including the use of innovative technologies and
digital platforms. This will make psychoeducation
programs more accessible, personalized, and effect-
ive, which, in turn, will help improve students' mental
health and overall resilience. In addition, an import-
ant area of research is to evaluate the effectiveness
of various formats of psychoeducational programs,
including group classes, individual counseling, and
online courses, which will help determine the best
methods for their implementation.
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