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Abstract: The article discusses the paradigmatic nature of today’s 
education. A detailed analysis of the problem in question reveals that 
the competency-based paradigm takes the lead role in the paradigm 
complex. It is profoundly and extensively responsible for executing the 
social requirement of society and the state regarding teaching, 
upbringing and value-shaping of children in educational institutions. 
The goal of revising and updating secondary education is to enhance its 
quality and bring it in line with international standards. The entire 
structure of paradigms in secondary education is the primary source of 
its objective transformation, which highlights the relevance of this article. 
The research process shows that the overall cultural and professional 
competencies of educators are shaped when the competency-based 
paradigm is integrated with the knowledge-oriented, personal and 
cultural ones. During the learning process, these competencies assist in 
the formation of individuals, experts and citizens who can take effective 
action in the name of societal interests. Research methods include 
analysis, synthesis, as well as explanatory, scientific and descriptive 
methods. Importantly, this article is the outcome of looking into the 
conceptual model of producing a qualified individual through the 
educational process, which was grounded in scientific inquiries into the 
mentioned problem. Although all aspects have not been completely 
explored, the obtained results serve as a critical basis for forming 
fundamental ideas and meaningful lines of the study. 
 
Keywords: Professional competences, values, educational process, 
innovations. 
 
How to cite: Tamozhska, I., Rud, O., Medynskyi, S., 
Polukhtovych, T., Kuzemko, N., & Rudenko-Kraievska, N. 
(2024). The educational paradigm as a conceptual model of 
developing competencies during learning. Revista Românească 
pentru Educaţie Multidimensională, 16(2), 152-164. 
https://doi.org/10.18662/rrem/16.2/851 

https://doi.org/10.18662/rrem/16.2/851
mailto:itamozska@ukr.net
https://orcid.org/0000-0003-0865-2380
mailto:olgarud2017@ukr.net
https://orcid.org/0000-0002-5985-2422
mailto:sermedyn@ukr.net
https://orcid.org/0000-0001-6082-6566
mailto:Polukhtovych@ukr.net
https://orcid.org/0000-0002-0558-2981
mailto:kuna@ukr.net
https://orcid.org/0000-0001-5112-8256
mailto:mytsa.lv@gmail.com
https://orcid.org/0000-0001-6554-5325
https://orcid.org/0000-0001-6554-5325
https://doi.org/10.18662/rrem/16.2/851


Revista Românească pentru 
Educaţie Multidimensională 

June 2024 
Volume 16, Issue 2 

 

153 

Introduction 

Paradigm as a concept was analyzed and introduced by Thomas 
Kuhn (1996), an American historian, a philosopher of science. He identified 
different stages in the development of a scientific discipline: a) the pre-
paradigmatic stage (before the establishment of a paradigm); b) the 
dominance of a paradigm (normal science); c) the stage of a scientific 
revolution crisis, which involves a paradigm shift, that is, a transition from 
one paradigm to another (Abulalrub & Stensaker, 2017). The Bologna 
Process defines an educational paradigm as the accepted model of 
educational practice and theory over a certain period in a certain country. 
The paradigm of today’s education is undergoing significant changes. 
Approaches focused on the learner are playing an increasingly important role 
(Allman, 2018). 

This shift entails a move from teaching-oriented education to 
education that is geared towards developing competencies. By analyzing the 
multiple facets that define this trend, it is evident that the focus on 
competencies is pertinent. In the outdated paradigm, the emphasis was on 
obtaining and distributing knowledge. Examples of this transformation 
include student-centred learning, a transformation in the teacher’s role, a 
better definition of objectives, a move from putting resources to results, as 
well as shifts in the arrangement of instruction. 

Student-centred learning, as mentioned, signifies a shift from an 
emphasis on teaching (where the teaching staff plays a predominant role in 
“delivering” knowledge) to competency-based learning (active learning 
activities by the students). This is not regarding the conventional 
independent work of university students; it is about a radical shift in the 
learning process and the part of the student in it. Consequently, teachers are 
required to maintain their role and simultaneously provide higher levels of 
counselling and motivation to students regarding the practical selection of 
information and its sources, organizing appropriate learning situations and 
addressing identified problems. This naturally necessitates a high level of 
student motivation. 

This learning style called a competency-based approach, which 
focuses on the learner, affects how learning activities and the organization of 
teaching are structured, taking into account the goals of the students. It also 
affects assessment, shifting the focus from input data to results, processes 
and situations in which learning takes place. 

The competency-based approach by itself does not possess the 
power to transform the educational system and magically improve the 
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quality and competitiveness of national education. The European experience 
backs up the fact that it generates novel structural processes, and it is, in 
essence, their logical outcome (Atzory, 2015). 

This article aims to identify the characteristics of the educational 
paradigm as a conceptual model for competency development in the 
learning process. 

Theoretical and Methodical Principles of Implementing the 
Competency-Based Approach in the Educational Process 

The Bologna Process offers a key framework for defining 
qualifications (degrees, levels), which is based on competencies. Such 
competencies include a blend of knowledge, skills, attitudes and 
responsibilities that illustrate the level of proficiency. 

Competencies are increasingly seen as a dynamic combination of 
qualities, abilities and attitudes that are the goal of educational programmes. 
At a meeting in Aachen at a specialized university, the concept of 
competency was discussed in the following format:  

 Graduates who study a particular educational programme are 
distinguished by declarations such as “I can”, demonstrating their 
employability. 

 Competencies provide the answer to what a student must be 
knowledgeable of, comprehend and be capable of doing to remain sought 
after. 

 Competencies are measured by learning outcomes, ensuring a 
“recommendatory structure” linking the labour market, the degree, modules, 
the labour value (ECTS) and teaching and learning methods.  

Gygli et al. (2019) determine that competence is one of the 
important problems in the formation of the choice of a profession, in 
particular, they justify knowledge "on the basis of the current, advanced level 
of understanding of knowledge". Gardner (2011) argues that a variety of 
important skills and awareness of personal growth is an important factor in 
the formation of competence. Furthermore, some researchers view 
competency as “the subject area in which one is well-informed and 
demonstrates readiness for action” (Giddens, 1991). 

Thus, competency is regarded as “a dynamic set of knowledge, skills 
and values necessary for effective professional and social activities, as well as 
personal development of graduates, which they must acquire and 
demonstrate upon completion of a portion or the entirety of the educational 
programme. Besides, it is seen as a structural principle of today’s education. 
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Simultaneously, emphasis is placed on the ability to take action and consider 
contexts, combining knowledge and skills with psychosocial prerequisites. 
This definition is the most comprehensive and comparable with learning 
outcomes. 

Developing a Conceptual Model of Competency-Based Education in 
Relation to Current Social Challenges 

An important conceptual-methodological problem is the 
specification of such terms as “learning outcomes”, “competencies” and 
“educational goals” (Vdovych & Palka, 2013).  

Learning outcomes act as the expected and measurable specific 
achievements of learners, expressed in terms of knowledge, skills, abilities 
and competencies, which describe what a student/graduate will be able to do 
after completing all or part of the educational process. 

The primary feature of the competency-based model is the 
implementation of models through subject areas. As opposed to the 
conventional qualification approach that state educational systems follow, 
the competency-based model focused on professional practice is not as 
inflexibly attached to a specific role or task. This ensures the mobility of 
learners in changing labour market conditions (Lazurenko, 2015). 

In this regard, it is important to focus on the following competency 
models: a) a competency model for effective performance; b) a competency 
model for problem-solving; c) a competency model based on personal 
parameters; d) a competency model for results management. 

Demand, predictability and competitiveness should make the 
competency model for results management highly sought-after, taking into 
account the activity from the perspective of one’s professional and social 
settings (Nychkalo, 2008). The current stage has seen a strategic shift 
towards a competency-based paradigm and the associated approach in both 
higher and secondary education. Monumental advances in technology and 
production, combined with the worldwide economic, social and 
demographic crisis, which impacts all aspects of human life, clearly delineate 
a new stage of development, which some researchers compare to stages in 
evolutionary growth. Although such phrases as “in-depth knowledge”, “the 
state of adequate task performance” and “the ability to perform real 
activities” provide insight into competency, they do not fully encompass the 
concept Naturally, a traditional educational system cannot work in these new 
conditions. Not due to its quality, but due to its lack of relevance to current 
times (Evsyukov & Telegina, 2013). 
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The educational system has gone into a general crisis as a result of 
the rapid technological development of society, particularly in the latter part 
of the 20th century. This crisis is primarily caused by the lack of goals and 
content in education, as well as the forms, methods and level of 
development of educational systems in post-industrial society (Konjuh, 
2010). Successful performance of certain tasks is largely contingent on one’s 
psychological traits. Nevertheless, there is still debate about whether 
competency is exclusively an individual psychological trait. The response is 
no, for competency applies to a particular field of endeavour (not just 
practical) and a particular range of subjects to which it is related (Kryukov & 
Lutsenko, 2015). Finally, competency is a socially determined necessity for a 
student’s educational preparation. Also, competency can be regarded as a 
broad capacity that is derived from learning, knowledge, values and 
experience. Therefore, it is essential to construct a completely novel system 
with objectives, duties and issues that have not been tackled before. 

Possessing competency is different from having the ability to 
competently do something; it involves not only the skill but also the 
student’s attitude and understanding of the topic (Leu, 2016). Consequently, 
“competency” and “competence” are not synonymous. They are part of two 

distinct realms of human existence  the external and the inner (Mateiuk et 
al., 2016).  

Regarding human conformism, the distinction between micro and 
macrocosms is essential to understand the implications. Interaction between 
them is vital to the educational process, which is akin to exposing them to 
the environment. It is an already existing personal quality (a set of qualities) 
of the student, including his/her minimal experience in the given field 
Competency is always subject to the capabilities of the individual student. 
However, competences should be distinguished from educational 
competencies (Nychkalo, 2014). Educational competency is a requirement 
for educational preparation expressed as a set of interconnected content 
orientations, knowledge, skills and student experience related to a specific 
sphere of reality. Nonetheless, certain components of these “adult” 
competences are developed during the student’s learning period. It is an 
already existing personal quality (a set of qualities) of the student, including 
his/her minimal experience in the given field. Hence, not only to prepare for 
the future but also to experience the present, the student gains such 
competences from an educational standpoint. These capacities mirror the 
subject-activity element of general education and are meant to guarantee the 
complete achievement of its goals. Thus, the student obtains civic 
competency, however, it is not applicable until he/she receives a high school 
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diploma; thus, while he/she is studying, this competency is only for 
educational purposes. 

It is believed that competencies do not provide anything innovative 
to pedagogy and didactics since they are composed of already established 
didactic elements, such as knowledge, skills and methods of activity. At the 
same time, competences differ from traditional knowledge and skills in their 
systemic and system-forming functions, which link the student’s personal 
orientations to the needs of society and reality. 

Competency does not simply involve knowledge or skills but rather 
the relationship between them and how they are applied in practice. 

A detailed analysis of various proposed lists of competences reveals 
their orientation. Creative competencies involve using experience, problem-
solving skills, uncovering connections between past and present events, as 
well as the ability to discover new solutions. Despite these traits of skills, 
they do not provide a comprehensive understanding of the entire 
combination of knowledge, skills, methods of activity and students’ 
experience regarding their creative competences. 

It has been firmly established that competency involves a certain 
amount of experience in its use. This is a must-consider factor when 
establishing the demands for student preparation and designing textbooks 
and the competency-based learning process.  

The main functions of educational competences are the following: 
• Aiming to meet the social requirement for a basic level of 

education for youths to be able to manage their day-to-day activities in the 
outside world. 

• Offering an opportunity for students to gain personal significance 
through learning, thus bridging the gap between them and education. 

• Creating physical items of the nearby environment for a 
meaningful and thorough application of knowledge, abilities and methods of 
work. 

• Ensuring that the student has the requisite level of knowledge and 
expertise in the subject matter, essential for his/her area of emphasis and 
practical preparedness for real-world scenarios. 

• Serving as meta-subject elements of education content. 
• Being incorporated in various subjects and educational fields. 
• Serving as integral characteristics of preparation quality. 
• Acting as a means to organize comprehensive personally and 

socially significant educational assessment. 
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The Educational Paradigm as a Conceptual Model of the Learning 
Process and the Competency-Based and Axiological Approach  

The traditional knowledge paradigm is increasingly in conflict with 
the demands for education quality. Given Ukraine’s involvement in the 
global crisis, the spiritual and moral sphere of society is subject to the most 
intense conflict. It encompasses deindustrialization and dehumanization, a 
highly rational and excessively pragmatic approach to thinking, the absence 
of moral codes and a sense of patriotism, the propagation of anti-social 
behaviours and the mis-adaptation of children, young people and adults. 

A similar downward trend in educational standards is seen in 
schools, universities, colleges and technical institutes. Education is becoming 
removed from both the state and society, resulting in a lack of interaction 
between the student and teacher in terms of learning. In higher education 
institutions, the main goal of education becomes to provide students with 
knowledge, while ignoring lower-quality content (Padalka & Kalenyuk, 
2013). 

It is fair to make the same statement about the educational process 
in schools. Therefore, due to the ineffectiveness of the knowledge paradigm 
in post-industrial society, the focus on purely theoretical knowledge based 
on verbal teaching methods has resulted in the emergence of individuals 
with a low cultural background and maladaptive, aggressive and intolerant 
personalities. 

Some scholars have drawn attention to the evident deficiency in 
addressing the issue of readying yesterday’s schoolchildren for university 
admission as part of the existing knowledge paradigm (Parzhnytskyi, 2012). 
Acknowledging the need of adjusting educational paradigms to the objective 
pattern and immediate demand, it is essential to take into account the 
primary paradigms in the context of post-industrial social advancement 
while not discounting their multi-paradigmatic nature. After all, the roots of 
the competency-based paradigm reach back to the distant past of pedagogy 
theory and practice. The concept of the competency-based paradigm 
gradually matured and improved along with the development of society and 
its educational system. Fundamentally, it is founded on a scientific model, 
and it is undeniable that forming a well-rounded professional can be 
established on a precise understanding. However, this foundation can be 
effectively complemented by a range of crucial personal indicators necessary 
for successfully applying acquired knowledge in practical life situations. 

The pedagogical paradigm involves the following: 
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 The set of theoretical, methodological and other frameworks 
accepted by the scientific community at each specific stage of pedagogy’s 
development, which serve as a model or standard guiding the resolution of 
pedagogical tasks. It also encompasses a certain set of regulations 
(regulators). 

 The aggregate of widely recognized scientific achievements that, 
for a certain period, provide the scientific community with a model for 
problem formulation and their resolution. 

 A stable system of socially significant ideas and theories reflecting 
the patterns of pedagogy and education. 

The educational paradigm is revealed through: 

 A full-scale formula depicting the progress of education in a given 
period. The paradigm encompasses the essence of links among all 
educational components as a systemic object, including goals, content, 
forms, methods and relationships among the actors in the educational 
process. It also involves a theoretical model that demonstrates the state of 
education as a whole, an ideal theoretical image. 

 A tool for research which facilitates the examination of the 
historical evolution of education through comparison of its features at 
certain points in its history. It is a general category under which all aspects of 
education and educational activities are considered, allowing for a summary 
that presents the state of education in a particular historical period. 

The concise definitions of “pedagogical paradigm” and “educational 
paradigm” accurately reflect their content and structure. The evolution of 
educational pedagogy involves the formation, establishment and eventual 
downfall of pedagogical and educational paradigms, which have been 
observed throughout the various stages of societal development (Tamozhska 
et al., 2023). They include the knowledge (or cognitive-informational) 
paradigm, the traditional paradigm, the transformational paradigm, the 
personal paradigm, the cultural paradigm and the competency-based 
paradigm. 

In this context, the contribution of each specialist working with a 
child dynamically changes during the correction process. 

It should be noted, however, that 
1) the origins of each of them date back to the period of formation 

and development of scientific pedagogy and educational systems;  
2) they are characterized by conceptual approaches to problem-

solving at certain historical stages of pedagogy and education development;  
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3) at each stage, there is an objectively demanded and dominant 
pedagogical-educational paradigm, which normally serves as a model or 
standard for addressing pedagogical, theoretical and practical tasks; 

4) even when a paradigm is dominant at a certain stage of pedagogy 
and education development, it is integratively combined with other, more or 
less developed and functioning paradigms. 

In other words, the dominant paradigm arises in a multi-
paradigmatic combination with others, as noted in several recent studies. 
Each of the leading conceptual ideas has a serious foundational rationale, is 
deeply ingrained in the culture and guides educators towards essential values 
and meanings, thus cannot be eliminated from the educational process. 
Hypertrophy (excessive enlargement) of one of the educational paradigms 
poses a serious risk of distorting the student’s personality development. 
There are objective limits to variant learning, dictated by the state and 
societal tasks of maintaining a unified educational space (Demchenko et al., 
2021). 

Education in the post-industrial age signifies that in the industrial 
evolution of learning, the preeminent model was knowledge-focused and 
science-driven. However, as the transition to the post-industrial-
informational stage occurred, this paradigm faced a period of crisis (Prots et 
al., 2021). Education in a post-industrial society is geared towards developing 
spiritually vibrant people, promoting the advancement of their intellectual 
and innovative abilities, as well as their practical aptitudes (Kosholap et al., 
2021). 

The competency-based model seeks to cultivate an adept student 
with a unified range of social and professional abilities, based on the 
deliberate acquisition of information, skills, methods of operation and a 
determined aspiration for personal growth (Dykan et al., 2021). The personal 
paradigm is centred around the individual since upbringing, teaching and 
progress are tailored to the psychological needs of the students. The cultural 
paradigm strives to communicate the experience of previous generations to 
students by immersing them in culture and building their own life 
experiences upon this (Kornosenko et al., 2021). 

A brief overview of the paradigm’s goals reveals that the 
competency-based paradigm, which encompasses the essential tenets of 
other paradigms, is the most pertinent and applicable to current needs. 
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Conclusions 

Thus, using the competency-based approach in the educational 
process embodies the competency-based paradigm, while traditional 
practices embody the knowledge-oriented paradigm. At the same time, the 
person-centred approach exemplifies the personal paradigm, and the cultural 
approach is a reflection of the cultural paradigm. Consequently, it is essential 
to analyze the features of each educational paradigm, ascertaining the 
underlying concepts of the related approach, on which its educational 
philosophy is formed and carried out in the teaching and learning process. 

The competency-based paradigm, incorporating the chief elements 
of knowledge-oriented, personal and cultural paradigms, overcomes their 
limitations through the competency-based method, focusing on what is 
necessary for the self, hampering free advancement (individuality, holistic 
consciousness, physical and mental health). 

A powerful psycho-pedagogical illustration of the defects of the 
traditional educational paradigm shows once again that the succeeding 
competency-based paradigm should not only provide students with 
knowledge, skills and abilities. Instilling in them attitudes, values, emotions, 
motivation, diligence, autonomy and imagination and teaching them how to 
work in teams and make sound decisions in regular and irregular, individual 
and professional circumstances should be encouraged. 

Accordingly, the following conclusions have been reached: 
1) currently, the multi-paradigmatic nature of education is apparent; 2) the 
competency-based paradigm is assigned the primary position in the complex 
paradigm, and it is the one that most profoundly and broadly determines the 
implementation of the social need of society and the government for the 
education and the upbringing of children in schools, both theoretically and 
practically. 
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