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understanding of trauma-​informed education, strategies used, challenges faced, and views on sustainability. 
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the importance of teacher well-​being. Findings emphasize the need for a multi-​tiered approach and 
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SEL, emphasizing the importance of these components in supporting students' emotional and academic 
success, particularly in diverse and trauma-​affected communities. Practical strategies and challenges 



for implementing culturally responsive SEL practices are discussed, along with recommendations for 
educators, policymakers, and future research directions.

Chapter 6
Integrating Anti-​Racist Education Into Social-​Emotional Learning Within a Trauma-​Informed 
MTSS Framework ............................................................................................................................... 125

Andrew Goodman, Utah Valley University, USA

This chapter explores how anti-​racist education can be meaningfully integrated into social-​emotional 
learning (SEL) within a trauma-​informed Multi-​Tiered System of Support (MTSS). It critiques the 
Eurocentric foundations of traditional SEL, which often emphasize individualism over community 
and self-​regulation over cultural relevance. By aligning SEL with anti-​racist principles, schools can 
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V.N. Karazin Kharkiv National University, Ukraine

ABSTRACT

This study explores trauma-​informed practices at a high school in Minneapolis, aiming to create a sup-
portive ecosystem for students. Using a qualitative design, it incorporates semi-​structured interviews 
and classroom observations. Participants included five school staff members, such as teachers, social 
workers, and an assistant principal, with varying levels of experience. The study examines participants’ 
understanding of trauma-​informed education, strategies used, challenges faced, and views on sustainabil-
ity. The study identifies two key themes: the role of empathy-​driven practices in supportive classrooms 
and the importance of teacher well-​being. Findings emphasize the need for a multi-​tiered approach and 
the critical role of teachers’ emotional well-​being in implementing trauma-​informed practices. Ethical 
considerations, including informed consent and confidentiality, were maintained throughout.

INTRODUCTION

Currently, there is a rising number of children experiencing trauma. According to the U.S. Department 
of Veterans Affairs, up to 43% of children experience at least one trauma, and from 3% to 15% of girls 
and 1% to 6% of boys experience PTSD (U.S. Department of Veterans Affairs, 2024). Additionally, the 
World Health Organization says people, on average, have 3.2 traumas per life (Kessler, et al., 2017). This 
statistic highlights a growing issue of childhood trauma. Trauma can lead to difficulties in concentration, 
reduced academic performance, and disruptive behavior in educational settings. Children dealing with 
trauma may display symptoms such as anxiety, depression, hypervigilance, or emotional numbness (van 
der Kolk, 2000). Consequently, schools and educators must focus on trauma-​informed practices, creating 
environments that foster safety, trust, and emotional resilience.

With the full-​scale Russian invasion in Ukraine and increasing instability in Ecuador and Venezuela, 
there are an unprecedented number of newcomers in the Twin Cities metropolitan area. For instance, 
according to the Minnesota Department of Education data, in the 2021/22 academic year, 325 students 
identified their primary home language as Ukrainian; in 2022/23 – 508 students and 2023/24 – 725 



students (Minneapolis Department of Education). This rapid increase in newcomers, coupled with the 
traumatic experiences many have experienced due to war and displacement, presents unique challenges 
for schools in the Twin Cities. In addition to the trauma of conflict that led them to resettle in the first 
place, many of these Ukrainian students also experience resettlement trauma. Significantly affected by 
trauma are English language learners; the majority of students resettling in the United States, whose 
language proficiency is not enough to express themselves in English, are left to navigate traumatic events 
without peer or teacher support (Mora-​Flores & Dewing, 2023). Schools must adapt to not only support 
these students academically but also foster a learning environment that acknowledges and addresses the 
profound impact of trauma.

People have various reactions to stress and traumatic experiences. All types of trauma influence the 
body. Neurobiologically, trauma affects the brain. Particularly the amygdala, hippocampus, and prefrontal 
cortex, which play key roles in emotional regulation, memory, and executive functioning (van der Kolk, 
2014). As a result, traumatic experiences can impair school performance. Reupert (2020), based on a 
holistic analysis, has proposed theoretical models outlining the dynamic relationship between mental 
health and academic performance. The author has distinguished the adjustment erosion model, according 
to which externalizing problems directly affect learning; the academic incompetence model, according to 
which academic failure leads to inconfidence and involvement in risk behaviors; the shared risk model, 
according to which risk factors in the children’s background history impacts their academic performance 
and mental health (Reupert, 2020). The third model is the core to understanding the influence of traumatic 
experiences on students’ ability to learn. Students who have gone through trauma often struggle with 
memory retention, have a limited attention span, face challenges in understanding language, experience 
difficulties with logical reasoning and recognizing cause-​and-​effect relationships, and may find it hard 
to build relationships or trust others (Dehn, 2022; Matte-​Landry et al., 2023).

The aftermath of coping with trauma is shaped by a complex set of factors, such as what the stressful 
event was, access to internal and external resources, and reinforcing inner neural networks to cope with 
stress (Berardi & Morton, 2019). Recently, teachers have reported a growing number of students with 
signs of trauma in their classrooms, seeing behavioral problems, academic challenges, stress and anxiety, 
and mental health issues (Berardi & Morton, 2019). Venet, Berger & Martin write that it is crucial for 
teachers not to treat students from the standpoint of the one who is looking for traumatized individuals 
to help them but rather create an environment where students know it is safe to be who they are and 
be assured they can get the support they are looking for regardless of the fact they had trauma (Venet, 
2021). The driving principle of trauma-​informed practices is the assumption that every individual has 
experienced some trauma in their life, but the impact of the trauma differs from case to case (Berardi 
& Morton, 2019). Some teachers have implemented trauma-​informed practices to address the needs of 
a diverse cohort of students.

Consequently, implementing trauma-​informed practices in schools is important in creating a welcoming 
environment for those who have previous traumatic experiences. Educational implications of creating a 
trauma-​sensitive classroom environment cover scaffolding the material and reducing the cognitive load 
(Dehn, 2022), changing the physical environment to reduce distractions, incorporating regulatory strat-
egies, and providing transitional support to students (Forbes & Maki, 2020). Venet (2021) categorizes 
these changes into developing the trauma-​informed lens in terms of practice, transforming classrooms 
by shifting the pedagogy towards being more trauma-​informed and changing the policies implemented. 
However, the lack of a shared understanding of trauma-​informed instruction and no system to disseminate 
practical approaches has resulted in far too many instructors being unable to recognize behavior impacted 
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