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BOOSTING STUDENTS’MOTIVATION
FORVOCABULARY BUILDING
WITH ORIGINAL MOVIES

A.V. Dudoladova, PhD, O.V. Dudoladova, PhD,
T.K. Varenko, PhD (Kharkiv)

The paper addresses the problem of maintaining students’ motivation to learn the syllabus-assigned vocabulary taken
from classical texts. It suggests several ways of providing students with evidence, often such they have obtained themselves,
of such classics-borrowed vocabulary being plentifully used in real-life contexts. Effectivein this regard appears cross-
checking the above-mentioned vocabulary with currently popular movies or TV shows, preferably to some degree mirroring
real-world problems and environments. The paper particularly focuses on the benefits of making students investigate
such movies for the under-study vocabulary to share their findings in class, and of first showing them the instructor-
prepared compilations containing the vocabulary under study. This addition to the traditional learning routine helps
breathe life into the “active” vocabulary, makes the memorizing process more motivated and effective, and favorably
affects students’ attitude to classics.

Keywords: audiovisual aids, foreign language teaching, original movies, students’ motivation, vocabulary building.

Bapenxo T.K., lynonagosa A.B., lynosnanosa O.B. IlinBuuieHHst MoTHBAaLii CTYyIeHTIB 10 PO3BUTKY CJIOBHMKOBOIO
3amacy 3a 101noMoroxo ¢iibMiB MOBOI0 opHriHaJy. Y cTaTTi po3MIsSAa€ThCA MpodIeMa MiATPUMKHA MOTHBAIIT CTY/ICHTIB
JI0 BUBUEHHSI TIepe10a4eHOT MPOrpaMOoI0 ICKCHKH, B3SITOT 3 KIIACHYHUX TEKCTIB. [IpomoHyeThCs KiJibKa crioco0iB HaTaHHS
CTyAEHTaM JI0Ka3iB, YaCTO OTPUMaHMX HUMM CAMUMH, IO 3aM03MYEHA 3 KJIACHKU JIEKCHKA IIMPOKO BUKOPHCTOBYETHCS
Yy peanbHUX KOHTEKCTaX. EQEeKTHBHOIO Y IbOMY BIIHOIIICHHI € TIepeXpecHa MepeBipKa BKUBAHHS BUILE3TaAaHOT JIEKCUKH
y HOIYJISIPHUX Ha 11k yac pitbMax abo cepiaiax, 0a)kaHoO BiIOMBAIOUYHMX IIEBHOKO MIPOIO pealibHI MPOOIEMH 1 HABKOJIMIITHIO
niticaicte. OcoOnuBa yBara y CTarTi NPHUIUIAETHCS TiepeBaraM 3ajly4eHHs CTYJACHTIB 0 JOCITIIKCHHS TaKux (ilIbMiB
Ha MpenMeT JIEKCUKH, 10 BUBYAETHCS, 3 TOJANBIINM OTOJIONICHHSIM PE3YyNIbTaTiB y KJaci, a TaKoX MepeBar NepBUHHOL
JEMOHCTpAIIIT IM MiArOTOBJICHUX BUKJIaJa4eM J00IPOK 3 JOCHTIHKYBAHOKO JICKCHKOIO. 1] TOTOBHEHHS 10 TpagHIiitHOTO
HaBYaHHS JOMOMAarae BIUXHYTH JKUTTSA B «aKTUBHY» JIGKCHKY, pOOUTH MpOLEC 3amaM’iTOByBaHHS MOTHBOBAHIIIMM
1 €(PEKTUBHILINM, a TAKOK CIPUSATIMBO BIUIMBAE HA CTABJIICHHS CTYACHTIB JI0 KIIACHUKH.

Kurouosi ciioBa: aynioBizyasnbHi 3ac00M HaBUaHHS, 1HIIOMOBHA OCBITa, MOTHBALISI CTYAEHTIB, PO3BUTOK CIIOBHUKOBOTO
3aracy, GiTbMH MOBOKO OPHTIHAITY.

Bapenko T.K., lynoaanosa A.B., lynosnaaosa O.B. IloBbllieHHe MOTUBALMH CTYI€HTOB K PA3BUTHIO CJI0BAPHOTO
3amaca npu nomMouy (PuJILMOB Ha si3bIKe OpUTrHHAJA. B cTaThe paccmarpuBaeTcs mpodiiema rnoiaeps>kaHnst MOTHBALUH
CTYICHTOB K N3YYCHHUIO IIPEyCMOTPEHHOM IIPOrPaMMOi JIEKCHKH, B3SITOM U3 KJIIACCUYECKUX TEKCTOB. [Ipearaercs HeCKOJIBKO
CHOCO6OB MpeaoCTaBJICHUA CTYACHTaM N0Ka3aTCJIbCTB, 4aCTO NOJIYUYCHHBIMHA UMW CAMHUMH, O TOM, YTO 3aMMCTBOBAaHHAasA
W3 KJIACCUKH JIEKCHKA IINPOKO MCIIOB3YETCs B peallbHBIX KOHTEKCTaX. DPPEKTUBHON B ’TOM OTHOILIIEHHH MTPEACTABISAETCSI
nepekpécTHas MpoBepKa yHnoTpeOIeHus BEIIICYTOMSIHYTON JIEKCUKH B TOMYIAPHBIX B HACTOAIIEEe BpeMs (puimbmMax Witn
cepuanax, MpeAnoYTUTEIHHO B HEKOTOPOH CTENIEHN OTPaXKAIOIIMX PeajibHbIE TPOOIEMBI 1 OKPYKAIOLIYIO 1eHCTBUTENEHOCTb.
Oco0oe BHUMaHHE B CTaTbe YAENACTCS MPEUMYIIECTBAM NPUBJICYEHHs CTYJEHTOB K HCCIEIOBAHUIO TAaKUX (MUIBMOB
Ha IpeAMET M3ydyaeMoll JEKCHKU C MOCIEAYIONIMM ONIAIIEHUEM pE3ylIbTaTOB B KJIACCE, a TaKXKe MPEHMYIIECTBAM
MepBOHAYAILHOM IEMOHCTPAIMK UM MOATOTOBIICHHBIX MPeToiaBaTesieM MoA00POK ¢ N3y4aeMOi JIEKCUKON. DTO I0TIOTHEHUE
K TPaJAULMOHHOMY OOYYEHHUIO IOMOTAET BAOXHYTh KHU3Hb B «aKTUBHYIO» JIEKCHKY, JI€IaeT IPOLeCC 3allOMUHaHus Oojiee
MOTHBHUPOBAHHBIM 1 3(PEKTUBHBIM, a TAKKE OIaronpusATHO BIMUAET HA OTHOILEHUE CTYJEHTOB K KJIACCUKE.

KuioueBble cj10Ba: aynnoBU3yalbHbIE CPEACTBA O0YUCHUSI, THOSA3BIYHOE 00pa30BaHIEe, MOTUBALHS CTYICHTOB, pa3BUTHE
CIIOBApHOTO 3anaca, QUiIbMbI Ha SI3bIKE OPUTHHATIA.
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Nowadays, students of schoolsof foreignlanguages
inUkrainian classical universitiesareto memorizelong
lists of “active” vocabulary under the corresponding
gyllabi. However, if wetake into account the objective
trend currently apparent in higher educeationd indtitutions,
which isareduction in classroom hours, and therefore
offering studentslesstimeto practicethe vocabulary to
belearnt, or look into the usage peculiaritiesunder their
instructor’s supervision, this goal may seem quite a
challenge. The situation is aggravated by the fact that
more and more today’s students are treating the task of
learning the “active” vocabulary as a waste of their
time. They merely believe that the vocabulary initially
taken from choice pieces of classical literary works,
rather than modern newspaper or magazine articles,
blogposts and Internet sources, to be outdated, no longer
inuse and hence useless in today’s world and their future
careers. All the above-mentioned conditions the
relevance of the problem under study and calls for
seeking out new constructive ways to boost students’
motivation to build their vocabulary asanintegral part
of their language proficiency.

Providing language learnerswith sufficient authentic
materials to improve their language proficiency isan
axiom applicable in any foreign language learning
environment. In addition, effective communication,
either written or spoken, primarily means effective use
of vocabulary to deliver theintended messages. Hence,
the aim of this paper is to come up with an effective
way to boost students’ motivation to expand their
foreign language vocabulary. The obj ect of thisstudy
is students’ motivation for vocabulary building. The
subject ismovies/TV showsintheoriginal asatool
to boost students’ motivation for vocabulary building.

According to Steven Stahl (2005), “vocabulary
knowledge is knowledge; the knowledge of a word
not only impliesadefinition, but al so implieshow that
word fits into the world” [5]. In this meaning,
vocabulary as knowledge of words and word meanings
can never befully mastered, for webdievethat it should
expand and deepen over the course of a lifetime.
Students of schools of foreign languages as future
specialistsarein need of specificinstructionin active
vocabulary. This can be achieved through the most
common word-learning strategies:

1) wide or extensiveindependent reading to expand
word knowledge;

2) instruction in specific vocabulary to enhance
comprehension of authentic texts;

3) instruction in independent word-learning
strategies,

4) word consciousness to motivate and enhance
learning [7].

Thus, the instruction of foreign language learners
should definitely include their direct/indirect exposure
to native speakers’ vocabulary choice and usage to be
acquired within each particular topical block.

According to thefindings of the National Reading
Panel (2000) [6], which concluded the absence of a
single method for teaching vocabulary, intentional
vocabulary teaching should rely on a combination of
direct and indirect methods, such as:

1) Specific Word Instruction (thewordsto belearnt
should be carefully sel ected and extensively explained).

2) Word-Learning Strategies (dictionary use,
morphemic and contextual analysis). Besides|ooking
wordsup inadictionary and using themin a sentence,
philology students should be aware of thefull paradigm
of each word, thus being able to build all possible
derivatives, etc.

A foreign language syllabus stipulates that the
dominant content of learning aforeign language should
include forming different speech skills: speaking,
listening, reading and writing, i.e. formation of a
communi cative competence where the priority liesin
identifyinginteractivelearning toolsfor individualsor
groups of students. To solve such problems, focus
should be on selection of the best learning tool s based
primarily on their teaching features and functions.
Learning foreign languages with the help of computer
and telecommuni cation technology should ensurethe
implementation of the following tasks:

* Improvement of listening skills through authentic
speech;

» Forming skills of trandlating and summarizing the
information perceived;

* Improving the skills of monologue and dialogue
speech;

e Building aculture of communication;

* Expansion of active and passive vocabulary,
reflecting a modern stage of development of the
country’s culture, social and political structure.
Authentic videosrealize the principle of clarity in

teaching grammar and vocabulary, offering a greater
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variety of language and speech samples, including
various regional accents in general use and special
vocabulary, idioms, etc., and red contexts of their usage
by native speakers. With the help of audiovisual means,
students can receive more necessary information in
lesstime, achieve better results, and formtherequired
skillsand abilities.

Following the famous modern educationist
A.P. Shcherban’s idea of using visual aids as one of
the main factors to intensify training [4], we believe
that audiovisual aids asabright example of audiovisual
method of teaching foreign languages, will be an
invaluable addition to the traditional way of mastering
vocabulary. The main advantage hereliesininformation
coming to students through both visual and auditory
channels. “The simultaneous impact of a complex set
of stimuli to different analyzers... hasaspecial power
and emotion. When receiving information through
audiovisual training, ahuman experiencestheinfluence
of apowerful stream of information of unusual quality,
which creates an emotional basisfor the specificimage
to transfer easier to abstraction” [3]. Movies and
videoclips provide dynamic images with audio
commentary, simultaneous supply of image and sound,
including speech or musical accompaniment, thus
combining the visual perception and hearing [Ibid].

Video hasavery strong emotional impact, affecting
theformation of personal attitudeto what students see.
Another advantage is the immediacy of afilmimage
of reality, leading aspecial way of communicating with
the audience, the use of close-up, unobtrusive
presentation of information, brilliance, and presence
of the background music. When watching what is
happening on the screen, students are immersed into
conditions close to the natural language environment —
aset of linguistic and non-linguistic termsthat reflect
thelife, history, cultureand traditions of native speakers
of the language. In this way, video materials have a
great potential tointensify the transfer of information
to students, enhancetheir cognitive activity dueto the
following features: the demonstration of objects;
modeling phenomena and processes in the dynamics
of their development by means of television or
computers [2].

Thus, the impact of psychological aspects of visua
aids on students (the ability to draw attention of each
student or group audiences, influence the amount of
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long-term memory, and increase the strength of memory,
providing emotional impact on students’ motivation, and
improve learning) contributes to intensification of the
educational process, and creates favorable conditions
for shaping communi cative (linguistic and sociocultural)
competencies of students[1].

In addition, thefollowing characteristics should be
inherent in the movies selected for foreign language
education: information abundance, dynamicsof theplot,
impact not only on the mind, but also on the feelings;
logical completeness, because the visual aids are to
give acomplete picture of the active vocabulary being
studied. The most important factor in the performance
of audiovisual teaching aids, as well as all other
technical equipment and means, isthe right choice of
an adequate method of their use. The efficiency factor
of using visual aids depends largely on thoroughness
and comprehensiveness of the preparatory work.

Preparation for the use of audiovisual training
consists of the following stages. defining the material
that requiresaudiovisual support; familiarization with
the available video selection appropriate to the topic
being studied (recordings of TV shows, movies,
independent videos, etc.); preview, selection of guides
and determination of their didactic value (how well
they meet the set objectives in pursuit of mastering
the new material); repeated viewing of the selected
manual s necessary for determining fragmentsand time
for their demonstration; inclusion in lesson plans.
Without all this, students are not always to see on
the screen what was meant for them to fathom.
The content of the information memorized depends
on many individual factors, including students’
existing experiences, interests, preferencesand so on.
After watching, the instructor is to ask students
guestions on the fragment viewed, and to summarize
the situation of communication and assessthe level of
comprehension through their responses|2, p. 86].

What watching movies does in terms of foreign
language acquisitionisinter aliaenabletheviewersto
get immersed in the cultural and social peculiarities of
the language, teach proper and acceptable ways to
behavein and respond to daily situations, help develop
communicative abilities, enhance interpersonal skills,
enrich vocabulary and grammar used in everyday life.
Within this framework, watching contemporary TV
shows and movies, whatever the genre, affords you
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an opportunity to plunge into and “live” in the actual
language environment without havingto go on any trips
abroad you might not be disposed to.

The above-mentioned methods find their
implementationin the educational process organization
at the School of Foreign Languages of V. N. Karazin
Kharkiv National University using the syllabus-
prescribed series of textbooks under the editorship of
V. D. Arakin “Practical Course of English”, which
ensures comprehensive practice of the “active”
vocabulary usage, including speech patterns, and set
word combinations and phrases, through a variety of
exercises. The series draws on choice pieces of
classical literary works for the texts used as the
foundation vocabulary sourcein each unit, and thisis
where the series may seem to be lacking in terms of
its relevance to the real-life contexts. This breeds
suspicion in students’ minds that the vocabulary they
areto master isobsolete, which significantly weakens
their motivation to learn it and therefore the
effectiveness of the learning process in general, as
well astheir performancein the subject (here: English
astheir first foreign language) in particular.

While getting today’s students to read classics in
the original may be an undertaking, exploiting their
movie preferences may turn out to be the game-
changer. Currently, television offers a vast choice of
moviesaswell as TV shows for teenagers and young
adults, such as The Hunger Games, Divergent, or
The Maze Runner, to name a few. As a rule, these
screen adaptations are popul ar with the young people,
thus being agood motivation for them to explorewhat
they see in terms of the language, particularly
vocabulary, they are currently studying.

To dispel the above-mentioned popular
mi sconception and to motivate students of the School
of Foreign Languages of V.N. Karazin Kharkiv
National University to take vocabulary-building more
seriously, within the purpose of this research, we
suggest that the instructor do one of the following:

1. Ask the students to watch a currently popular
movieor TV show intheoriginal at homeand fish out
as many instances of the “active” vocabulary currently
under study as they can. The results are to be
announced in front of the whole class.

2. Cut out the piecesfromacurrently popular movie
or TV show in the original that contain instances of

the “active” vocabulary currently under study and show
the compilation during the class for the students to
guess the movie or TV show and see a condensed
version of the usage of the vocabulary they are
supposed to study.

Both approaches have their benefitsin motivation
boosting. Thefirst one, for instance, provides several
shared findings at the same time (different students
are likely to pick different movies/TV shows), the
findings made by the students themselves rather than
theinstructor, which increasesthe trustworthiness and
validity of the information in the eyes of the former.
Besides, looking for the “active” units in the movies/
TV shows enables the students to memorize them
better as they do. The other approach, on the other
hand, gets a more condensed presentation of alarger
number of instances in a much shorter time frame,
which will have a more impressive and immediate
effect on the students doubting the relevance of the
vocabulary they are to study.

3. Combinethe above approachesby first showing
the students a compilation of the “active” vocabulary
instances followed by the assignment set to them to
do the same with acurrently popular movie/TV show
of their own choosing.

For the purposes of our paper, we would like to
illustrate the second approach in more detail as the
other two are dependent on thefindings of the students,
which will always be different, and the third one also
has the second one as its component. To do that, we
randomly picked one unit (Unit 2) from the “Practical
Course of English. 3 Year” under the editorship of
V. D. Arakin [8] and cross-checked all itsvocabulary-
building elements with the scripts of The Hunger
Games film series (The Hunger Games (2012), The
Hunger Games. Catching Fire (2013), The Hunger
Games. Mockingjay — Part 1 (2014), The Hunger
Games: Mockingjay — Part 2 (2015)), currently
popular with teenagers and young adults [9-12].
(These scripts and Unit 2 of the “Practical Course of]
English. 39 Year” thus served as the materials of
the research conducted within this paper.)

Below are the findings, which are 45 usage
examplesof the activevocabulary from Unit 2, including
19 instances of speech patterns, 20 instances of
essential vocabulary units and 6 instances of word
combinations and phrases:
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Speech Patterns:

—  “But maybe, if we got away from here, if we
went somewhere safe, it could be different.”

—  “You know I wouldn't believe you, even if you
did.”

— “And I wouldn't have any regrets at all if it
werent... If... If it weren't for what? What? If it
weren't for the baby.”

—  “If I wanted to kill either of you, I would’ve
done it by now.”

“If they tortured her or did anything to her,
forget the districts, there would be riots in the damn
Capitol.”

—  “And if we left, they would come.”

“If the Mockingjay were gone, the rebels would
already be using her as a martyr.”

—  “All I know is that I would have saved myself a
lot of suffering, if I'd just given that bread to the
pig.”

“But I couldn 't stop you if you wanted to come.’

“So would Finnick, if he were here.”

“But if I had to put you through it again ‘for
this outcome, I would.”

—  “But if I could I'd bet on you!”

“And I think if you could see them, you would

not root for them either.”

—  “It might be easier if I didn't.”

— “If I didnt I'd be dead.”

—  “If you wanted to be babied, you should’ve
asked Peeta.”

—  “If that Head Game-maker, Seneca Crane, had
had any brains at all, he would have blown you to
bits then and there.”

— “Two brave young people, against all odds
chose to die rather than to lose each other.”

—  “All you need to do is give a few speeches, wave
to the crowds, and enjoy your time in the spotlight.”

’

Essential Vocabulary:
“Look, the tail points to 1 2.”
—  “And as opposed to having you two pointing at
each other, shes going to get him.”
“If it gets to that point, I'll kill you myself.”
“Anyone could see the game was over by that
point.”
— “I'don't see the point in that.”
—  “By that point...they’re pretty lethal.’

174

— “Its kind of thing does happen at this point if|
theres...”
— “Shes gonna come down at some points.”
—  “At what point did he realize the depth of your
indifference towards him?”
—  “It was just a dream. I'm sorry.”
— “It’s okay. You're just dreaming.”
— “...this is a very interesting mix.”
—  “All right. Well, Peeta, there are many who find
this suspicious to say the least.”

“Snow would drink from the same cup, to deflect
suspicion.”

“Are you aware of what's happened?”
—  “There could be new pods that we re not aware
of.”
— “She interfered with a Peacekeeper.’
—  “There was no resistance left inside the capitol
or the mansion.”
— “...they so clearly are able to reflect the character
of each district.”

“You realize that your actions reflect badly on
all of us.”

1

Word combinations:

“We've all suffered so much.”
— “And then all of that suffering and fear is
redirected.”
—  “Commander Paylor, your people have suffered
more than just about anyone else at the hands of
the Capitol.”
— “We’ll turn their advance into a celebration of|
suffering.”
—  “All I know is that I would have saved myself a
lot of suffering, if 1'd just given that bread to the
pig.”
— “If we succeed, let it be for all of Panem...”

This number of examples of the “active” vocabulary
fromjust oneunitisquite representative, in our opinion,
to provide studentswith enough evidencethat it isstill
widely used in contemporary contexts, especially when
shown to them as a several-minute compilation of the
corresponding cuttingsfromthe movies, and considering
that the movi e choiceisnot random, but, on the contrary,
being a dystopia, reflects the problems, daily routine
manifestationsand activities, although exaggerated, of
today’s world. This is sure to change the students’
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attitude to the vocabul ary under study and boost their
motivationtolearnit. Moreover, visua perceptionitself
directly contributes to memorizing and, therefore, in
our case, helps our students retain the featured
vocabulary better.

Thus, complementing the syllabus-prescribed
textbook with a bit of movie-watching with a focus
on identifying the examples of the vocabulary under
study isan effective way of killing several birdswith
one stone: bringing the “active” vocabulary to life,
enabling foreign language learners to master this
vocabulary more quickly and effectively, boosting
their motivation to learn better, and changing their
attitudeto classical literature as outdated in terms of
vocabulary.

Asfor prospects of further research, promising
are applications of similar approaches to teaching
grammar, devel oping analytical thinking skillsthrough
comparison of the origina novels with their screen
adaptations, etc.
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